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EXECUTIVE S Y 

This summary is organized to provide: A) Objectives; B) Purpose; C )  Methodology; D) Findings, 
Conclusions and Recommendations; E) Lessons Learned; and F) Comments on Development Impact 
of the Find ReporU'bfid Term Evaluation of the EDUCA/Private Initiatives in Primary Education 
(PIPE) Project. 

A. Objective 

Tfie USAID/Dominican Republic authorized the Private Initiative for Primary Education Project 
(USAD 517-0251) in 1990 at a funding level of US$5.5 million. The project goal is to "improve the 
primary education system". The purpose of the project is to "establish an administrative capacity within 
EDUCA (Action for Basic Education) to organize md oversee the application of specid studies, training 
programs and also the development and revision of instructional materials in mathematics and Spanish 
that are vital to primary education". EDUCA, a private foundation, was founded in early 1989 to 
improve the quality of education in the Dominican Republic. 

B, Purpose 

The Mission, after a series of project reviews, decided to conduct a formative and mid-tern evaluation 
of the project to determine the effectiveness of the overall project design and EDUCA's capabilities, 
and to assist the Mission in making further decisions with regard to this endeavor. Development 
Tmhnologies under A.I.D. requirements contract HNE 5832-1-00-3069-00 (Delivery Order No. 2), with 
Hunter Fitzgerald and Dr. Diana GonAez as evaluators, was contracted to complete such an evaluation. 

C. Methodology 

The evaluation contractors reviewed documents from A. I. D., including the project paper, the A,I.D ./ 
Academy for Ecfumtional Development (AED) grant document with AED's response to the request for 
proposal, and project fdes at the USAIDISarmto Dorningo and at Acci6n para la Educaci6n Bhica 
(EDUCA). A considerable number of documents were studied at university level training institutions 
visited, 'Institute Ter=nslBgieo (Il\JTEC) ar,d Pontificia Universidad Cat6k.a Madre y Maestra 
(PkJCMM); at basic education centers; GODR offices and the basic education project offices of the 
World Bank and the Inter-American Development Bank. Some 55 documents and files were reviewed. 
The contractors also made on-site visits to AED/Washington hadquarters, two of the universities 
contracted by EDUCA to train teachers and directors, six private and public primary school education 
centers, USAID1Sanm Dorningo and five Secretary of Education, Fine Arts and Culture (SEBAC) 
offices. In the course of the evaluation the contractors intentiewed 80 individuals. In addition to two 
telephone interviews, people were questioned in their offices, at elementary schools sites, and in the 
participating universities. Through these and other appropriate information gathering rnethds, such 
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as in-person student interviews and selected trainee focus groups, the evaluators addressed a number 
of critical questions and issues, which were refined as the evairration developed, including: 

EDUCA's Overall Administrative Capacity 
School Personnel Training Program 

a Assessment of achievement testing 
@ Xeview of low cost teaching and instructional materids 

D. Fmdingq, Conclusiom and Recommendations 

The evaluation arrived at the following findings, conclusions, and recommendations: 

1. EDUCA's overall administrative ca~acitv 

a. Capacity established 

FIblING: EDUCA developed a wide variety of administrative skills including office systems, staff 
training, procurement skills, networking, and fund raising. 

CONCLUSION: The evaluation concluded that the EDUCA administrative capacity was more than 
adequate and that EDUCA was well on the way to complete indepefidence. In terms of the project, 
there are some problem areas needing immediate jECUCA decisions and actions. 

RECOMMEmATION: Since EDUCA has the administrative capacity, it should internally study the 
identified project problem areas [ (i) Management Infomation Systems, (5) Information Clearinghouse, 
(iii) Professional Development Centers, (iv) Subcontracting Supervision, (v) EDUCA Management 
Process, and (vi) EDUCA planning process] discussed in Chapter II of this Final Report, decide on 
appropriate solutions hid take actions. 

b. Review of verifiable indicators 

FINDING: The context of the EDUCA/PIPE project has changed dramatically. 

CONCLUSION: Four of the magnitudes of EDUCA's project veAfiable EOPS and output indicators 
are no longer valid and should be adjusted. 

RECOMMEN3ATION: EDUCA and USAIDfDR take the appropriate steps to amend the indicators. 

c. Assessment of proiect technical assistance provided to EDUCA 

FINDING: The Academy of Educational Deveiopment (AED) provided a resident Chief of Party .and 
a wide variety of U.S., third country, and in country technical assistance. The evaluators found most 
technlcd assistance provided to be on target except in two isolated cases. 



CONCLUSION: As a rule, the technical assistance provided EDUCA more than met the project's 
technical requirements. 

REC0MMEMS)ATflON: As EDUCA manages its own program, AED should be considered as an 
experienced source for technical assistance. 

d. Determination of adeauacv of EDUCA staff. including training received 

FWDING: Based or! resources availhle the EDUCA staff is adequate and generally has been well 
trained to carry out its mission. There is limited provision fsr pre-service training for replacement 
personnel and an on-going motivational type in-service training. The organization has an intend 
system designed to assess the professional adequacy of staff, but is not using it yet. 

CONCLUSION: The EDUCA/PIPE program staff is adequate in number but w e d s  continuing pre- and 
in-services training activities for staff and to utilize its staff assessment system which has been 
developed to ensure a dynamic and responsive nucleus of strategic-employees. 

RECOMMENDATION: Using the suggested AED program as a starting p int ,  EDUCA should iastitute 
planned pre-(for repIacement employees) and in-service training programs along with using its internal 
and formal employee assessment and evaluation system. In addition, the evaluators suggest no increases 
in the number of permanent staff positions to be funded under the project. Any increased staffing levds 
of effort particula1y in technical weas, should be accomplished by contract. 

e. Evaluation of EDUCA rnanag,ement process 

FINDING: EDUCA has established selection criteria and mechanisms which do not favor marginal area 
private schools. 

CONCLUSION: The first selection process was well done but the process is not actively targeting 
lowest-income area schools. 

RECOldMDlDATION: EDUCA's school selection criteria and process should be revised to actively 
target lowest-income schools with the support of appropriate technical assistance. 

f. Review of proiect inputs 

FINDING: Following a slow initiation, the TJSAID, GODR, and EDUCA project inputs now are being 
provided as programmed and plannd. 

CONCLUSION: Project inputs have been on target. 

1 RECOMMENDATION: None 



g. Future EDUCA administration 

FINDING: EDZTCA has developed adequate administrative capabilities and could serve as a regional 
model. 

CONCLUSION: EDUCA can manage the project by itself with attention to planning, focus, staffing, 
and implementation problems. 

RECOMMIENDATION: USAIDiDR should proceed to make the appropriate formalities which turn over 
complete project management to EDUCA. 

2. EDUCA technical area capabilities 

a. School personnel training prueram 

e Teachers and directors 

FINDING: EDUCA's contracts with the World Bank and IDB will serve fewer trainees than anticipated 
during the life of project because their programs are longer in duration and have more content than 
originally envisioned. The training programs have bees carried. out well by the contracting universities 
under their normal operating rules and regulations with insufficient ED'UCAiPIPE supervision. 

CONCLUSION: The training programs have been successfuI and completed as plaiiced. 

ECOMMENDATION: The EDUCA/PIPE project should continue the project's training programs 
using qualified local universities as contractors with the output w e t s  proposed in this report (See 
Chapter I, part B) along with the provision for adequate oversight and supervision which can be 
included as part of each contract. 

a Professional develo~ment centers 

FINDING: The concept of the professional development centers was misunderstood and a limited 
amount of equipment has been purchased and is on hand. Furthermore, students fmd a death of 
reference and research materials and need more in order to fulfill the needs of their training programs. 

CONCLUSION: The professional development centers have not been established in time to service 
Phase I of the project as planned bl;t the need still exists. 

RECOMMElWATION: The EDffCA/PIPE staff should devise a time-phased action plan to implement 
this sub-component which could include an almost immediate placement of the equipment and materials 
available currently in two of the university training institutions already under contract. 



Concurrently, EDUCAlPIPE could contract a local expert to review the program and recommend 
instructional ~nateriafs, reference books, tex~books, and some equipment to establish a total of four 
centers including the two mentioned above. 

b. Assessment of achievement testing 

FINDING: The achievement testing program is on schedule, but a one-year contract period is too short. 

CONCLUSION: The quality of the program is high and on target. 

RECOMMENDATION: EDUCAfPIPE should continue the achievement testing program and provide 
for a longer contract period (2 or 3 years). 

c. Review of low cost teaching and instructional materids 

FTNDPNG: The distribution mechanism is efficient and cost-effective. However, ilzformation is collated 
manually because the director of curriculum and training does not use a computer for daily management 
activities. 

CONCLUSION: This component is meeting its objectives. The quality of the educational content of 
the materials produced by EDUCA is very good both in the modules and the classroom textbooks. 

RECOMMENDATION: EDUCA should continue the book program. 

d. MTS 

@ School Census 

FlBD~XG: The evaluation found the following: ('1) EDUCA accomplished the school census objectives; 
(ii) EDUCA disseminated results of the school census by means of two publications; (iii) EDUCA's 
Census has been validated through anoxher Census performed; and (iv) Results of the Census were used 
to select the participating schools. 

CONCLUSION: The Census was completed and utilized as planned to select participating schools for 
its training programs. 

RECOMMENDATION: EDUCA should continue collecting and providing updzted census data to 
participating schools, SEEBAC and other donors. 



MIS data base -- 

FlNDIW3: The eva'uation found the following deficiencies: (a) The EDUCA datz base is incomplzte; 
(b) EDVCA is relying too heavily on SEEEAC for updated information on schools, school personnel 
and enrollment; (c) Neither management nor the schools receive updated informatim; and, (d) 
EDUCA's managers are noXonsistent mers of the data base. 

1 CONCLUSION: The MIS component was not implemented as designed. 

RECOMMENI>AmONS: EDUCA/PIPE staff should fAe  irninecliate action md decide what steps to 
take for MIS. Five possible courses of action are prewnred in Appendix !O for FDUCA's 
consideration. 

FINDING: evaluation found that the cleai-inghouse program had not yet started and that the 
functions of the clearinghouse cauld be incorporated intc tb.e cunent SEEBAC information mmagement 
system. 

CONCLUSION: The irnplernmtation of this phase of the pragram is deficient. 

RECOMMENDATIONS: EDUCA/PIPE project staff should not develop and implement the 
clearinghouse idea. Furthermore, it is reeonamended that the project make mangements with the 
SEEBAC MIS so that cooperative efforts axe made to assure that t5e clearingk:ouse func.tion exists, 
particul;u!y regarding p~imary ducation. 

The find report lists sekbli lessons I m e d  which are: 

1. Under the right circumstances with the groper people a relatively small knding level can be used 
to develop and implement a project with high leverage results. 

2. To develop an almost new institution, even though a small one, takes longer :hzz the overly 
optimistic two years given in the original prnject design. 

3. When you work with individuals of high nation&, political and economic stature, it is possible to 
involve the private sector with relatively small project inputs to positively kfl~ence and leverage 
national educational policy. 

4. A steady series of timely, well-executed profession$ technical inputs (curricula development; 
textbook preparation, procluction and distribution; teaching module preparation; achievement t e s t i n g  
director and teacher training; and, special studies) m be utilized tc! influence quietly and change the 
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course of an educational system not met ing  the country's needs, particularly in this case -- primary 
basic education. 

5. The project progressed better than anticipated in the early stages because the directors were trained 
first and the program was able to put a trained cadre in place to network and coordinate the activities 
of the project into the target4 1c.w-income neighbothoods. Then the other activities followed into that 
new infrastructure. 

5. The project developed some problems in implementation, which have become magnified. A more 
and regular continual formative evaluation and/or monitoring process usually will assist project and 
Mission managers resolve any project implementatio~ impediments early on. Such an evaluation activity 
can be low cost with minimal inputs and positive results. 

7. The evaluation suggests that ihis EDUCA/PIPE experience, under the proper circumstances and with 
the right players, c :, 2e applicable and replicated in other Latin Arnzrican countries md possibly 
beyond. 

1 F. Comments on Development Impact 

Even though it i s  too early in the life of project to verify long-term development impact, the evaluators 
predic~ that because of the curricula and materials developed, the directors md teachers trained, and the 
wide variety of activities completed - all will contribute to the ixpact anticipated in the project paper. 
Additionally, arid possibly of greater significance, we suggest in this report that EDUCA/PPFs role 
as an advocate/catal.yst will have more influence than anticipated. This confidence is broadly based on 
the following: evaluation findings; interviews and focus group discussions with trainees (directors and 
teachers); their university instructors, and A.I.D., AED, USAIDIDR, EDUCA/PIPW SEE8AC staffs; 
private sector kders; and the evaluators' long and varied experience with similar A.I.D. and other 
donor programs. 

. . 
X l l l  



A. INTRODUCTION 

Pursuant to the Agency for International Development (A -1.D.) requirements contract HME 5832-1-00- 
3069-00 (Delivery Order Nu. 2) with Development Technologies, Inc. of 1629 K Street, N.W., 
Washington, D.C. 20005, as contractor, this is the Final Report of the Mid-Term Evaluation of the 
Private Initiatives in Primary Education Project (PIPE). 

The objectives of the evaluation were to complete the five major areas outlined below and to make 
recommendations for resolving major constraints or problems encountered which hampered the success 
of the program: 

1. Assess the effectiveness of the project strategy, design, and implementation. 

2. Evaluate AED and EDUCA as implementors of the project. 

3. Assess the technical assistance provided by AED, 

4. Provide recommendations for improving the proj st. 

5. Assess lessons learned. 

The evaluation team reviewed documents from A. 1-33,, including the project paper, the A-I.D. /Academy 
for Educational Development (AED) grant document with AED's response to the request for propod, 
and project fdes at the USAIDJSanto Doming0 and Accibn para la Eilucacidn Basica (I5BUCA). 
Furthermore, a considerable number of documents were studied at university level training institutions 
visited, hstituto Tecnol6gico de Santo Dorningo (INTEC) and Unk~ersidad CatGlica Madre y Maestra 
(PUCAMAMA); at basic education centers; GODR offices and the basic education project offices of 
the World Bank and the Inter-American Development Bank. Appendix 3 lists documents and fdes 
which were reviewed. The contractors also made on-site visits to AED/Washington headquarters, two 
of the universities contracted by EDUCA to train teachers and directors, six private and public primary 
schwf education centers, USAU)/Smto Domingo and five Secretary of Education, Fine Arb and 
Culture (SEEBAC) offices. Appendix 5 lists schoo~s and institutions visited. 

Over 80 individuals were consuIted during the contrzict period (See Appendix 2, Parts one through 
eight). In addition to two telephone interviews, people were questioned in their offices, at elemenq 
schools sites, and in the participating universities. Through these and other appropriate information 
gathering methods, such as in-person student interviews and selected participant focus groups; the 
evaluation contractors addressed a number of critical questions and issues which were refined as the 
evaluation developed. Appendix 4 provides evaluation focus group guidelines and questions, and 



summarizes the results of each focus group. First, the study examined, but was not limited to, the 
following administrative areas: 

Capacity established in EDUCA 
e Review of verifiable indicators 
e Assessment of technical assistance 
@ Adequacy of EDUCA staff 
a Project inputs review 

Then the evaluation reviewed a series of technical compone~s which were integral parts of the project. 
They were: 

School Personnel Training Program 
-Private =d public school directors 
-Private and public school teachers (by certified and non-certified) 
-Professional development centers 

9 Assessment of Achievement Testing 

Review of Low Cost Teaching and Instructional Materials 
- Materials completed 
- Production and distribution 

@ Information Management System 
- Census 
- MIS Data Base 
- Overview of clearinghouse 

The nine specific areas above were defined in the scope of work which also has about fifty-three 
detailed questions which were later augmented by the Mission. As the evaluation evoIved, the 
contractors found some areas of the project required discussion and recommendations for consideration 
by the Mission which caused some minor deviations from the scope of work. Any changes were 
discussed with the Mission and did not adversely affect the resulting evall-ation. 

The Development Technologies evaluators for this contract were Chief of Party, Mr. Hunter Fitzgerald, 
and Dr. Diana GonAlez. Both have Iong and successful careers in designing, developing, and 
evaluating primary education and training programs. They have extensive and proven Latin American 
and Caribbean professional experiences. 

The Final Report begins with an Executive Summary which is followed by Chapter I: Introduction and 
Background. 'This chapter provides the objectives of the evaluation, a brief description of the evaluation 
methodology and background of the PIPE program grant from USAIDlSanto Domingo. Chapter II of 
the report describes and gives findings for the specific administrative areas evaluated which were 
EDUCA's overall administrative capacity (with seven subcategories). Chapter ITL evaluates the technical 



aspects of the project which include: (i) school personnel training program; (ii) assessment of 
achievement testing; (iii) review of low cost teaching and instructional materials; and, (iv) MIS. The 
report concludes with Chapter 1V which gives lessons learned and comments on development. An 
Annex includes a Draft Narrative for the A .X.D. Project Evaluation Summary Fom. 

The twelve appendices are: A) Scope of work (Work Order #2); B) List of Individuals Consulted by 
Agency; C) List of Documents Reviewed; D) Evaluation Instruments; E) Statistical Tables; F) List of 
Schools an; Institutions Visited; G) EDUCA Book Cost Table; H) EDUCA Staff Duty Statements; lJ 
School Selection Criteria; J) EDUCAiPIPE Financial Summary Tables; K) Actions to Implement 
EDUCA/MIS; and, L) Training Data and Tables. 

B. BACKGROUND 

The USAID/Dorninican Republic authorized the Private Initiatives for Primary Education Project 
(WSAID 517-0251) in 1990 at a funding levd sf USs5.5 million. The project goal is to "improve the 
quality, efficiency and relevance of instruction in the Dominican primary education systemw. The 
purpose of the project is to "establish an administrative capzcity within EDUCA (Action for Basic 
Education) to organize and oversee the application of special studies, training programs, and also the 
development and revision of instructional materials in mathematics and Spanish that xe vital to primary 
education". EDUCA, a private foundation, was founded in early 1989 to improve the quality of basic 
education in the Dominican Republic. 

Shce EDUCA was relatively new, with limited experience in program design and management, it was 
decided to implement the project in two phases, with EDUCA implementing the second phase. The frrst 
part (Phase 0, of two years was aimed at strengthening EDUCA institutionally and to begin early 
project activities, such as: establishing linkages with organizations concerned with primary education, 
including the Ministry of Education (SEEBAC), private school associations, institutions of higher 
learning, and the private sector; conducting a census of schools within the project area; reviewing 
existing and contracting for the development of textbooks and instructional materials; and, establishing 
a Management Information System (MIS) within EDUCA. The Academy for Education Development 
(AED) was competitively selected to implement phase I and provided institutional strengthening to 
EDUCA. USAID entered into a Cooperative Agreement with AED in 1990. 

Mission staff felt that EDUCA and the AED were successful in implementing Phase I activities and in 
building the institutional capacity of EDUCA, A pre-award survey of EDUCA conducted between May 
and June 1992, determined that EDUCA was qualified to receive a grant directly from USAID and the 
project was therefore ready to move to Phase IT. In Phase I1 EDUCA received a direct grant from 
USAID to Implement dl project activities. The Cooperative Agreement between USAD and AED has 
been extended to provide technical assistance to EDUCA through 1994. 



THE PrnrnSE ANI) QSTESTIBNS OF THE EVALUATION 
PART 1 - ADMJ[NISTRATION 

This chapter states the purpose of the evaluation and discusses each of the administrative evaluation 
areas mentioned above. When Findings, Conclusions and Recommendations are presented for Mission 
consideration under each category, they appear in bold face ~ype. Chapter III continues with evaluation 
results on technical components examined. 

The Mission, after a series of project reviews, decided to conduct a formative and mid-term evaluation 
sf the project to determine the effectiveness of the overall project design and EDUCA's capabilities, 
and to assist the Mission in making further decisions with regard to this endeavor, 

As stated above, this chapter and the following one will fully discuss the study questions but first it will 
provide the reader with some overall impressions of how the project is progressing and will focus on 
components or activities which need EDUCA's and/or the Mission's attention. 

The evaluators found that the capacity has been established within EDUCA to organize and oversee the 
implementation of training programs, as well as the development and revision of instructional. materials 
in mathematics and Spanish, Furthermore, and of great significance, EDUCA has developed into an 
influential and respected advocate for primary education. For example, as a result of E,T-*'CA 
pioneering work in achievement testing, the Ministry of Education (SEEBAC) decided t:, put the 
initiative into the public schsols. The national examinations were quickly made into a political issue 
by the teachers' union and the pubIic education system was disrupted. h response to the situation 
EDUCA took a highly visible and public role in pointing out the importance of the gathering of primary 
education baseline achievement data. EDUCA now has a true leadership role in primary education. 
In our discussions with the Minister of Education, she pointed out that the EDUCA program had an 
extremely important unplanned effect on Dominican education - "There is a closer relationship now and 
greater awareness between public and private primary education". It is noteworthy that SEEBAC 
adopted almost immediately most educational materials developed by EDUCA. - 
The evaluators found that EDUCA's overall administrative capacity had grown significantly in a 
relatively short time frame. Nevertheless the following areas demonstrated shortfalls, weaknesses, or 
needed special attenrion: 

Management information system 
Pnformatioli clearinghouse 
Professional development centers 
Subcontracting supervision 

@ EDUCA management process 
* EDUCA planning process 



The six areas above will be fully elaborated during this report with findings, conclusions, and 
recommendations when approprizte. 

The scope of work outlines eight question fields which the evaluation will address under this 
subheading. The evaluators added a ninth category to ailow for my overall observations and 
recommendations regarding EDUCA's future administration. 

A. CAPACITY ESTABLCHED IN D U C A  

As noted above, Phase I of the project was to develop EDUCA from a new organization into a capable 
and independent non-profit foundation. The initial phase was managed jointly with EDUCA and AED. 
They were able to establish accounting, personnel, record keeping, procurement, and contracting 
systems within EDUCA. According to a recent audit these systems were satisfactory with only one 
major recommendation given on inter fund transfers. Based on conlractor experience the systems are 
appropriate for EDUCA requirements except there should be better provisions for subcontracting 
monitoring and management. For example, we found same of the training progmns needed 
considerable more EDUCA supervision. 

AEE) developed an extensive and appropriate training program for EDUCA staff in the U.S., third 
country, and in-country which included considerable AED support in the Dominican Republic. There 
has been same in-service training since Phase I ended but it has been limited in nature and there is little 
or no provision for pxe-service for new personnel who replace persons who leave. EDUCA has 
successfully networked with institutions, agencies, and organizations both in the public and private 
sectors. The organization has become zrr adept in-country a d  international fund raiser along with 
organizing promotional activities. Appendix 5, Part One, demonstrates a continual and growing fund 
raising capability . 

D u ~ g  Phase I and continuing on into Phase 11, EDUCA has made admirible progress in completing 
a wide variety of educational activities. During Phase I they completed the following: 

Census of private/primary schools in project area. 
* Procure office and educational equipment materials. 
m Review SEEBAC textbooks (Grades 1-8) for possible revision. 

Review SEEBAC training modules. 
@ Contract for mathematics and Spanish materials development. 
@ Train SEEBAC staff. 
@ Train trainers of school directors. 
@ Trained school directors. 

Developed achievement tests. 
8 Administered achievement tests. 

Reprinted instructional materials for distribution in formal classroom. 



m m G :  

D U C A  developed a wide variety of administrative ski& incIudmg office systems, staff training, 
procurement s W ,  networkiig, and fund raising. 

CONCLUSION: 

The evaluation concluded that the D U C A  administrative capacity was more than adequate and 
that EQUCA was welU on the way to complete indeperrdence. Xn t e r n  of the project them are 
some problem areas needing immediate EDUCA decisions and actions. 

Since EDUCA has the administrative capacity, it should internally study the identified project 
problem areas [ (i) .Management Imnformatisn Systems, (ii) Lnforrnation Clearinghouse, (6) 
Professional Development Centers, (iv) Subcontracting Supervision, (v) EDUCA Management 
Process, and (vi) WUCA planning process] discussed irm Chapter H of this Emal Report, decide 
on appropriate solutions and take actions. 

3. REVIEW OF VE-BLE INDICATOR§ IN 'FHE PROJECT PAPER 

The Scope of Work (See Appendix 13 calls for the evaluation to review the project paper's end of 
project verifiable indicators and suggest any adjustments necessary toward achievement of the purpose 
and the goal of the project. The verifiable indimtors were studied and discussed with EDUCA and 
AED's resident advisor to arrive at the suggested changes. The table on the next page summarizes the 
original EOPS and output indicators, approved USND/DR revisions, and the evaluation suggested 
changes for a more realistic md achievable project. This table indicates that seven of the project's 
original and revised (3) EOPS and Output indicators should be changed. The project environment has 
had some significant changes such as the following: 

- A major five y e .  World Bank teacher training project which envisions in-service training for 
k O , W O  certified primary (normal school) teachers and 6,500 directors and supervisors. The 
Bmk is also supporting M ~ t e i  Degree programs in three universities. 

- A large five year Inter-American Development Bank training project which plans training 
4,500 non certified primary teachers in the public schools (about 90% of their target group). 

- As EDUCA has initiated project components the Ministry has taken them over. Exampla 
include achievement testing, textbook development, and some training activities. 

- EDUCA has become part of the other primary school projects mentioned above (World Bank 
and Inter-American Development Bank). 



SUMMARY OF VEREIABLE INDICATORS hWGNITUDES 
ORIG~TAL, REVISED AND SUGGESTED CHANGES 

ial studies /training programs 

EDUCA is recognized in the DR and by 
other international donors as an 
implementing vehicle in primary 

certified teachers from grades 1-8 cenified teachers from grades 

Decrease to 1,000 



The four indicators identified as needing adjustments are: (i) Percentage of EDUCA'S operating 
expenses funded from nsn A.1.D. sources; (ii) Private sector non-certified teachers trained; (iG) 
Public/private certified teachers trained; and, (iv) Tnforrnatim clearinghouse. 

FINDING: 
The context of the EDUCA/P]EBE project bas changed dramaticafly. 

CONCLIJSION: 
Four of the magnitudes of EDUCA's project verifiable EOPS and output indicators are no longer 
valid and should be adjusted. 

RECOMMENDATION: 
D W C A  and kTSAID/DR take the appropriate steps to amend the indicators. 

C. ASSESSMENT OF PROJECT TECHNICAL ASSISTANCE PROVIDED TO 
EDUCA 

The project paper called for A.I.D. to contribute US$1,800,500 with the GODR md EDrJCA not 
providing ariy inputs for technical assistance. 

During Phase I of the project AED assisted EDUCA with a Chief of Party, home office staff and short 
term technical assistance (10 weeks) to help EDUCA establish its internal rnanzgement system. 

A large and complex technical assistance effort (74 person weeks) was planned to assist D U C A  and 
SEEBAC meet project objectives. Thsy were by project component: 

- Training area (43 weeks total) 
@ SEEBAC's teacher training modules (6 weeks). 

Estabhsh four professional development centers (4 weeks). 
Teacher training program development (16 weeks over 5 years). 
School administrator training pragram development (17 weeks over 
6 years). 

- Non Training (31 weeks total) 
@ Management information system (12 weeks over 2 1/2 years). 
e Testing (I0 weeks over 3 years). 

4th and 8th grade math and Spanish textbooks (9 weeks). 

h discussions with PIPE staff we found that the project proceeded on an ad hoc basis and usually 
responded to SEEBAC and private school requests for assistance, In such a way, EDUCAIPIPE 
became well known for its quick response capabilities and the quality of technical expertise given. 
Nevertheless, the evaluators think that a more aggressive use of technical assistance in identised 
implementation problem areas would have had impacts on slow or non-performing sections of the 
project. For example, the MIS, the information clearinghouse and the establishment of professional 
development centers might have been put back on target with strong and caref~lll!ly guided technical 



assistance. The evaluation found that PIPE had technical advisors teach short courses to target groups 
within their specializations while in country, which was an efficient use of these resources. 

m m G :  

The Academy of Mutational Development (AED) provided a resident Chief of Party and a wide 
variety of U.S., third country, and in country technical mistance. The evaluators found most 
technical assistance provided to be on target except in two isolated cases. 

CONCLUSION: 

As a rule the technical assistance provided EDUCA more than met the project's technical 
requirements. 

REC8MnaEN]DATION: 

As EDUC.4 manages its own program, AED should be considered as an experienced source for 
technical assistance. 

D. DETERMINATION OF ADEQUACY OF EDUGA STAFF, l[NCLUDIING STAFF 
T R A m G  RECEIVED 

The EDUCA staEng pattern was deliberately designed to be "lean and dynamic" with no intention of 
developing a parallel Ministry of Education. It was envisioned AS a catalyst to change policy and 
diiections within the SEEBAC and help shape a public consciousness in favor of primary basic 
education which in recent years has been held in low esteem and has been given minimd priority in the 
Republic, 

The EDUCAPIPE project has been aggressive, agile, and quick to respond to basic primary education 
needs and policy. Thus, at times, since it embarks on a wide variety of sirnuItaneous, activities, it 
appears to be very understaffed and overworked. Under such circumstances, there is a natural tendency 
to want to increase staff. For example, currently there is pressure to hire an additional professional to 
serve as deputy EDUCAlPmE project manager. This person would assist the project in carrying out 
project administrative detail tasks. After careful review and analysis the evaluators found that project 
activities needing attention were in technical areas (Tuns, training, testing, materials development, etc,). 
This could be handled by a contract mechanism. Any increases in EDUCA recurring costs, which more 
permanent staff would catuse, should be held to an absolute minimum. 

The evaluators reviewed AED's staff training program and found it to meet project needs. The program 
included short-term participant training in the U.S. and third countries, on-the-job-training experiences, 
and internships at AED. AED suggests another 29 weeks of training for 10 individuals for the rest of 
fhe project in its "Semi-Annual Progress Report No. 2 Period October 1, 1993 to March 3 1, 1994." 
We observed that these programs appeared to be well managed and on target. 



Based on resources available the EDUCA staff is adequate and generally has been well trained to 
carry out its &ion. There is limited provision for pre-service training for replacement personnel 
and an on-gohg motivational type in-service training. m e  organization has an internal system 
designed to assess the professional adequacy of staff, but is not being used. 

CONCLUSION: 

The EDUCA/PIPE program staff is adequate in number but nee& continuing pre- and in-service 
training activities for staff and ta utiIize its pessonnel assessment system which has been developed 
to emre a dynamic and responsive nucleus of strategic employees. 

RECOMMENDATION: 

Using the suggested AED program as a starting point, EDUCA should institute planned pre(for 
replacement employees) and in-service training programs along with using its internal. and formal 
employee assessment and evaluation system. In addition the evaluators suggest no increases in 
the number of permanent staff positions to be funded under the project. Any increased staffing 
levels of effort, particulariy in technical areas, should be accomplished by contract. 

E. EVALUATXON OF EDUCA MANAGEMENT PROCESS 

The Scope of Work designates "EDUCA management process" to be evaluated by answering three 
questions about how and why the paxticipating schools are selected. This section will cover the 
selection process as outlined in the Scope but the evaluators felt that EDUCA's management process, 
that is to say how it rd ly  works, is an evaluation issue of paramount importance; therefore, we have 
added an extra section 9, arbitrarily called "Future EDUCA Administration", where the evaluation will 
attempt to look into how the rest of the project could be managed. 

The schools participating in the EDUCA/PIPE project were selected on the basis of the 1991-1992 
EDUCA census. EDUCA/PIPE staff developed thirteen selection criteria. Mare than four grades, legal 
status (accredited or not), monthly school fee, teachers and director level of education. (See Appendix 
9, Selection Criteria 1991 .) From a tutd computerized list of 640 schools, 370 schools were pre- 
selected. (See Appendix 9, Participating Schools by Location.) 

EDUCA/PIPE staff and SEEBAC officials from the Department of Private Schools met to review the 
pre-seiection list to ensure the data was accurate and met the criteria. The first selection chose sixty 
schools, at random from the pre-selected list, making sure that private and public scbools were included 
proportionally. The PIPE Project Director and the PIPE coordinator of curriculum and training ma& 
the find selection decisions. 

The directors from these schools were invited for a meeting with EDUCA/PIPE staff in order to explain 
the program. To be registered in the program the directors had to fill out two EDUCA/PIPE 



application forms (See Appendix 9, EDUCA/PIPE forms), Training Program and Statistics Form which 
also sewed to collect lrlfarmation on the directors and teachers. The second form colIects information 
about the schools including courses, etc. 

The 1991-1992 pre-selwtion list was used to select schools for the second (92-931, third (93-94), and 
forth (94-95) cycles of the Director's training programs. The process is similar to the first selection 
process, each time working in coordination with SEEBAC's Director of Private School Department. 

As of June 1994,351 schools and 383 school directors hzve benefitted fram the program. The numbers 
do not tally evenly because some public school directors were rotated to other schools. The new 
directors assignee! to the participating schools were included in the training program. 

A problem will arise with future selections becattse the data has not been updated regularly and the data 
collected by SEEBAC no longer provides adequate ixial-economic information. Also the selection 
criteria has been reduced to only whether or not a private school is accredited by SEEBAC. 

SEIEBAC's Director of Private Schools explained that his Department is updating the Private schools' 
survey in order to monitor legal status (accreditation). Each school is visited by the district supemisor 
and fdls out an accreditation form. According to him, schools can be classified accredited or 
provisional (Ampardos), He pointed out, that if he had to close schools that were provisional, 14,000 
children would be out in the street and SEEBAC cannot accommodate them in public schools. He 
strongly requested that EDUCA include these schools in the pre-selection list because the majority of 
these schools are located in marginal areas and need help. (See Appendix 9, SEEBAC Private school 
survey.) 

EDUCA has not targeted lowest-income schools aggressively. EDUCA is relying primarily on the 
census data base with input from SEEBAC for pre-selection and selection. The schools are not ranked 
by socio-economic data. Some schools, however, have approached EDUCA voluntarily and after a 
screening process, have been admitted in the program. 

D W C A  has established selection criteria and mechanisms which do not favor marginal area 
private schools, 

The First selection process was well done but the process is not actively targeting lowest-income 
area scbook. 



EDfTCA's school selection criteria and process should be revbed and continued so as to actively 
target lowest-hcame s&ools with the suppod of appropriate technicat assistance. 

F. REVIEW OF PROJECT INPUTS 

A question in the scope of work asks: "Are counterpart conttibutioos being provided as programmed?" 
Appendix 10, nine EDUCA financial tables, shows a budgeted amount of RD$6,162,500 as GODR 
counterpart which was US$t?: * ,do0 in 1990 when the currency exchange rate was one U.S. dollar to 
RDs7.25. The official rate has risen t~ fCD$12.50 for one U.S. dollar. Since this counteqart is 
generated from P.L. 480 funds anticipated in 1990, the exchange rate at that time (RD$7.25) prevails 
until now. mis means that the 1990 P.L. 480 dollars buy fewer services and cover less of the 
expenditures, both anticipated and actual. 

EDUCA depends on donations from the private sector for some of its operating expenses and programs. 
The organization has shown a steady growth in funds raised during the life of the project. Appendix 
5 summarizes yeaxly donations in local and U.S. currencies. However, a recent tax law has hampered 
EDUCA's and other NGO fund raising plans because businesses c a ~  only write off 5 %  of their grosc 
profits for charitable donations. Thus, many of the larger and previously generous firms have cut back 
on donating money to organizations such as EDUCA. 

The USAID, GQDR, and D U C A  projects inputs are being provided as programmed and planned. 

CONCLUSTON: 

Project inputs have been on target, 

None. 

G. FUTURE EDUCA ADhmTRATION 

The evaluation documents a functioning administrative capacity within EDUCA and the projwt has been 
successful in helping to improve the efficiency and quality of the Dominican RepubLic's public and 
primary education systems. Make no mistake - we identify some implementation problems and 
recommend solutions to USAID and EDUCA for consideration. The evaluators are confident that 
EDUCA will resolve this limited number of restraints which are clearly enumerated in this report. 

The president of EDUCA's Board of Directors, Dr. Luis Heredia &netti, told the evaluators that 
EDUCA should continue to be an independent advocate for primary education and serve as a catalyst 



to influence SEEBAC to carry out its mandate. Furthermore EDUCA will continue to carngAgn to jraise 
national consciousness for a higher priority for primary basic education. He emphasized the GODR 
needs to: (i) allocate more resources to basic education; (ii) implement the Ten Year Education Plm; 

~vate sector more (iii) find resources for basic education outside the Republic; and (iv) involve the pF 
in the educational process. He went on to declare thzt EDUCA is an active sponsor for Dominican 
education and the institution has a lot of work and difficult tasks to aceornpiish in the next few yeas. 
He feels that they have an excelknt team to do the program, but they have to ensure a consistency of 
level of effort and program quality. 

It is important to note that EDUCA's B o d  of Directors is curreiltly in the process of de fming  how 
it is going to reach its program objectives. Dr. Weredla said that the Board is investigating the 
possibilities listed below: 

@ Obtain a fixed income from some type of endowment fimd (Parrimonio). 
9 Maintain an adequate a i d  stable staff. 
e Provide the organization with adequate physical facilities and appropriate 

eqv ' p e n t .  

As part of its advocacy role fur primary education EDUCA has taken a considerable number of 
important initiatives, at times highly visible, which have started improvements in primary ducation. 
A sample of some of the most noteworthy are: 

+ As ~zported above, EDUCA in the national media pressured the Dominim teachers union 
regarding its disruptive stand against national achievement testing. 

e The majority of EDUCA's t x h n i ~ d  contibutions suck as achievement test 
development and adminisbation, textbook revision, teacher module development, 
and primary school direct~rs' training have &most been immediately adopted by 
SEEBAC and its international donor orgmizations 

@ EDUCA through press releases and national media mnouncernents and its own 
publications (brochures its magazine Fducando) strive continually fur an 
improved public awareness sf primary education and its problems. 

@ For the first time, mainly due to EDUCA's unique private primxy school 
director's training program, have the private aqd public schools bec~me  aware of 
each other md ara, beginning to work coopen4':dly. 

@ The. directors from EDUCA sponsored courses have establisl~x! influentid grass- 
roots in marginal zeighbasfioods which has served to promote both private and 
pub1 ic primary education. 

+ EDUCA has a good reputation as a serious professional orgmiation which can 
and will respnd in a timely fashion to primary dcsaticn problem areas. Educators are 
5mEag to EDUGA to help solve problems ar-id provide leadership. 

Even tl~ough the evaluators do not desire to discount the impor taxe  of EDUCA's tecb;lil 
~chie~cments  we are of the opinion that the institution's most valuable role, has been up to now, and 



probably should be in the future, that of a catalyst, advocate, and leader in the promotion and 
improvement of the primztry education available to the nation's children. This section concludes with 
some comments about the remaining project time. 

The ovedl EDUCA organizational chart appears simple but when you fill all the little boxes with high 
levd, dynamic, influential, and motivated individuals you come out with a complex organization and 
dynamics. Along with EDUCA's own personality, mix in with it three sophisticated large institutions - 
SEEBAC, A.I.D. and AED - which each has its uwn agenda and priorities, and you have a variety of 

forces. Then, take your relatively new non-profit foundation, founded in 1989, and ask it to turn 
around a system which was not functioning wd1. EDUCA's mandate has not been easy particularly in 
the environment given. This evaluation report documents considerable progress in meeting project 
objectives anJ demonstrates EDUCA's administrative capability. 

Baed on our evaluation and contained among our findings and recommendations, we believe EDUCA 
can complete the remainder of the project with limited outside technical assiskmce and that EDUCA can 
successfully complete the project by the 1997 project completion date- However, the evaluation 
suggests four areas for project managers to review; they are: 

@ Planning 
@ Focus 
a Staffing 
6 Implementation problems. 

1. Planning 

The implementation of the EDtTCAfPIPE project seems to have taken place by loosely foIlo~ing the 
original project design's plans, with mmy action this opportunity added along the way. The project 
would benefit by incorporating more staff planning meetings where long-term, intermediate, and shsrt- 
term activities are planned so as to meet an ever-changing situation. 

2. Focus 

EDUCA is surrounded with active and creative people who barrage the staff with a continuing flow of 
new activities that would be good to do. Furthermore, the staff members themselves generate more 
possible involvements. In such a situation, it 4s easy to lose focus and become over-extended to the 
point of counter productivity. 

3. Staffing 

For the remainder of the projct, the EDUCAfPIPE project should not exceed current staffing levels. 
The evaluators recommend that any new technical tasks be handled through contracts. (See  Appendix 
8, Duty Statements for EDUCA staff.) 



4. Implementation Problem 

When implementation problems arise and they are not solved expeditiously, they can drag out during 
the entire project. Some of EDUCA's current problems have been discussed and re-discussed with no 
resolution and still remain. 

m m G :  

EDUCA has deveIoped adequate administrative capabilities and could serve as a regional model. 

IEEZUCA can manage the project by itself with attention to planning, focus, staffing, and 
implementation problem. 

USAIDfDR should proceed with the apprapriate formalities to turn over complete project 
management to @DUCA. Also, A.I.B. should consider assisting EDUCA sponsor a regional 
semhar to disseminate information to other Latin American countries. 



QTJESTIONS OF THE EVALUATION 
]PART IX - T E C m C A L  AREAS 

Chapter IU addresses the more technical questions of the evaluation. It covers personnel training, 
achievement testing, teaching, instructional materials, and EDUCA MIS. 

A. SCHOOL PERSONNEL T ' R A m G  PROGRAM 

EDUCA's training programs are widely considered to be a success. The benefits to the educational 
system reach beyond the training programs. As of June 1994,329 private and public schools have been 
participating in [he program (245 private and 84 public). They are commonly called "the EDUCA" 
schools. Direct beneficiaries of the training programs are 351 school directors (261 women and 90 
men); 1,090 in-service teacher in training programs (939 women and 151 men). The end of project 
targets are 800 school directors, 3,000 non-certified and 1,000 certified teachers. The direct impact 
of directors who have received training is within the context of an entire school. Thus, the 329 schools 
include 4,466 teachers (2,807 women and 1,659 men) and an enrollment of 112,959 students (58,885 
girls and 54,074 boys). (See Appendix 5, Part Two, Who Benefits.) 

EDUCA has been involved in four types of training programs: school directors; in-service training for 
certified teachers; in-service training for non-certified teachers; and a variety of workshops. We will 
also review the professiond development centers and the link with training. 

EDUCA's personnel training component changed significantly after the EDUCA Private Initiatives in 
Primary Education project was authorized and swed implementation. The Ministry of Education signed 
agreements with the Woxld Bank and the Inter-American Development Bank for large rnulti million 
dollar projects to improve and expand the country's primary education system. Their efforts included 
ambitious professional level teacher training programs for both certified (nomal school graduates) and 
non-certifiedhigh school graduates) teachers. Formal agreements were negotiated between capable local 
universities and the donor banks. EDUCA with US AID approval "bought into" these programs rather 
than attempting to create a duplicate effort with the same objectives. 

In Chapter I, part B of this report the evaluators recommend changes in the verifiable output Lmhcators 
which will more closely reflect the realities of how the EDUCA professional school personnel trcrining 
programs are unfolding. These changes reflect the differences between the original EDUCA targets and 
what is possible under the donor bank programs. 

Utilizing its methodologies of interviews, focus groups, and observations the evaluators found and 
concluded that the training programs have been successful. and completed as planned by the universities. 
However, we did frnd that other than occasional visits EDUCA/PIPE supervision of the university 
contracts was not sufficient. The project manager and the director of materials and curriculum did not 
have adequate time to devote to these contracts. We even found in visiting classes that some trainees 



did not know that EDUCAIPIPE was sponsoring them. There is a need to have a more constant 
EDUCA presence on the campuses. The short-comings are noted below with suggested remedies 
proposed for their solutions. 

1. Private and Bubfitc School Directors 

The EDUCA training program began in 199 1 with school directors. It purposely began with the school 
directors because they could become leaders, and then catalysts for educational reforms within their 
schools. It was important to train them, not only as administrators, but as educators, who could 
understand the underlying principles behind the new teaching rnethodo1ogies and content in the 
textbooks. They were seen as an important link in the data collection process, not only school data and 
enrollments, but in the achievement testing program. 

This decision has proven to be a success. The directors have, indeed, become supporters of the 
educational reform, and catalysts of the reform in a broader sense. Many are presently serving as 
monitors/super~isors in the PRODEP ('World Bank) program and more have expressed interest in 
participating in this irnpolitant function. INTEC was awarded the contract. In 1992, TNTEC and the 
Universidad Naciond Pedro Henriquez Urefia (UNPHU) was awarded the contract. As of June 1994 
there have been 351 directors who either completed the program or are actively in training. There are 
261 women and 90 men with directors from private schools numbering 253 (197 women and 56 men). 
Directors from public schools total 98 (64 women and 34 men). (For complete information refer to 
Appendix 5, Part. Four.) 

The directors' training program was originally designed to focus on foundations of curriculum, 
supervision, administration and school law, collection and information systems, and community-based 
needs assessment. The program was supposed to respond to the in-service needs sf an heterogenous 
target group; and to take place during two summer sessions and one academic year. (See Appendix 12, 
Part One.) 

INTEC changed the program content slightly, adding a course in Innovations for Basic Education and 
the course in data collection was dropped. INTEC also increased the length of training to two summer 
sessions and follow-up supervision during two academic school years. Upon completion of each 
summer session, the trainees receive a certificate of attendance. To comply with the terms of their 
contracts, both INTEC and UNPRU administer pre and post tests. 

The evaluators held focus group sessions with Directors from the fist and second INTEC groups. 
However, due to time limitations the evaluators were not able to meet with the UWHU group. Seven 
directors participated in !he focus group, five women and two men. A l ,  with the exception of one, are 
educators. Six come from the private =tor. Two are serving as rnonitors/supewisors in the 
SEJEBAC/PRODEP (Primary Educational Program). 

During the fmus group sessions they stated that the training objectives of their programs were 
accomplished. All reported that the content of the program, course materials and professors (trainers) 
were excellent. Overall, the Directors rated their training ten on a 1-10 scale. For more information 



see Appendix 4, Part Three. They judged that the program had a positive personal and professional 
impact. Some expressed that they had considered closing their school, but with their training program 
decided to remain in education. Another important positive effect of the program was the integration 
and cooperation among private school directors, and with public school directors, They have formed 
a positive bond where they fed they are working towards a common goal in a cooperative manner. 

They have been applying knowledge and skills in their schools. One director holds mrnthly meetings 
with his teachers to share training materials and skills. Another stated that her administrative processes 
@hrring, financial, control) have been systematized. Most stated that the relationship with their 
teachers has changed dramatically. The director is no longer seen as a cantroller but as a counselor or 
facilitator. 

The satisfaction fur the training was so high and the demand for further studies, I h i C  designed and 
opened in 1993 a post graduate ("post-grdo ") so those that held a colIege degree ("LicenciQdo *,I could 
go further, See Appendix 12, Part S i x ,  INTEC Post-grado. This post-graduatc degree offers the 
additional advantage that it is designed as the first phase (34 credits) of a masters degree program of 
68 credits, Several. "EDUCA" director are in the post graduate training. (See Appendix 12, Part ix, 
I N E C ,  gust-grad0 .) 

2. Private and Public Primary School Teachers 

a. Training Frograms for Certified Teachers 

Teachers from participating schools are nominated for participation in EDUCA's training program by 
the Director. The training program for certified teachers began in 1993. INTEC and UASD were 
awarded the contracts. Since the World Bank/SEEBAC/PRODEP planned to begin a massive training 
program for 10,080 certified teachers, EDUCA/PIPE decided to buy-into their program because it was 
administratively convenient. Another incentive to buy-into the PRODEP program was that, since 
SEEBAC was the sponsor, this training program (consisting of 72 college crdits in 30 courses) would 
lead to a higher level degree @icencida). Thus, the content was more ambitious than originally 
plan,?d and the length of training is slightly longer. (See Appendix 12, Part Two, 
EDUCAIINECIPRODEP Program.) The program was designed for 15 months and later extenm to 
18 months. 

As originally designed, the in-service training program for certified teachers was focused on upgrading 
content howledge and teaching skills in mathematics, Spanish, natural science, and evduation, with 
mixed modes: face-to-face contact, self-instructional modules, and follow-up obsewatians and 
evaluation. Upon completion of the program the trainees receive a certificate "'Primary School 
Teachers" and the credits are accepted for a college degree "Licencidu ". This program is using the 
teacher W i n g  modules developed by EDUCAISEEBAC. It is also using the textbooks developed and 
printed by EDUCAIPUCMMISEEBAC. PRQDEP is monitoring implementation by means of 
rnonitors/supervisors paid by their project. (See Appendix 12, Part Three.) As of June 1994, EDUCA 
has 404 certified teachers in training, 333 women and 71 men. IWEC has the largest number (338) 
and UASD only sixty-six (See Appendix 5.) 



The evaluators held a focus group session with certified teachers in the INTEC/PRODEP program, 
however, due to time limitations they were not able to meet with the UASD group. 

This focus group consisted of nine certified teachers, five women and four men, with eight from private 
schools and one from a public school. There were representatives from urban and subuhm Smto 
Dorningcr. A11 teachers except one tach two shifts. 

AU stated that the program had a positive impact, both personally and profession;rlly. Everyone rated 
the program excellent - a ten on a scale of 1-10. The cnly major complaint was the radio component 
of the program, which is exclusive to the PRODEP program. All reported that it was impossible to 
listen to the program (6:OO P.M.) and the content was very elementary. Two students suggested having 
tape recorders and cassette available for this purpose. In terms of the instructional materials, eight out 
of nine participants rated the content and quality of training materials as ten, with one rating the 
materials with nine. 

In general, all stated that they were applying what they learned in their classroom. The most significant 
change was to see their role as teacher-facilitator and not as traditional authoritarian figures. Most 
reported examples of role playing, integrating subjects across the curricuium, and raising the students's 
self esteem through participatory methodology. For more information see Appendix 4, Part Three. 

b. In-Service Training for Non-Certified Teachers 

EDIJCA's in-service training program for non-certified teachers commenced in September 1993. 
UNPHU and PUCMM won the contracts through a cornpptitive bidding process. Since the Inter- 
American Development Bank and SEEBAC planned to begin a massive training program for non- 
certified teachers (4,500), EDUCAiPIPE decided to buy-into their program because it was 
administratively convenient. An additional incentive to buy-into the program was this program 
(consisting of 72 academic credits in 30 courses) would lead to a degree (Zicenciado) since SEEBAC 
was the sponsor. However, the program content and length of training was more ambitious than 
originally planned. For more information See Appendix 22, Part Four, Program: IDBfPUCMM) 

This program was originally designed to use Teacher Professionalization Project (Proyects de 
Profesiunalizcrcion de Maestros) modules (adopted in conjunction EDUCA and SEEBAC) consisting of 
face-to-face, self-instructional modules; tutorials; field work; and, practicum. This program is using 
the modules developed by EDUCA/SEEBAC and the textbooks developed and printed by EDUCA, 
PUCMM and SEEBAC, 

As of June 1994 there are 350 non-certified teachers in training. The smallest group 96, is in PUCMM, 
(81 women and 15 men). The largest group is in UNPHU: 254 (226 women and 28 men). In additior,, 
316 students attended a college preparatory workshop on study skills. 

Since the non-certified teachers were approaching college without basic skills, EDUCAfPIPE designed 
a pre-college preparatory workshop on study skilIs as part of their training program (This module wa?, 
developed by EDVCA/SEEBAC.) A few directors, in the PIPE project were previously trained when 



he module was being pilot-tested. A few served as trainers in the workshop. Interviewees reported 
that this workshop was a success. Teachers in the EDUCA/INTEC/BRODEP and 
EDUCA/DB/PUCMIM report that the students who have had this training are on the who1.e better 
prepared than the students who have not benefitted from the study skills workshop. 

The evaluators held a focus group session with the nun-certified teachers in the EDUCA/IDB/PUCMM 
program, however, due to time limitations they were not able to meet with the UNPHU group. This 
focus group consisted of nine teachers, two men and seven women, with t-80 working in public schooIs 
and seven in private schools. Eight teach two sessions and one teaches there sessions each day. 

The group rated the content of training on a scale of one to ten, with ten being excellent: two ]rated the 
program at level ten; five rated the program at level nine; and one rated the program at level eight. 
Seven of the group rated the content of training materials as eight, and two as nine. When the evaluator 
visited PRODEP, they revealed that they thought that they could not finish the program in two years 
as planned. The program has been extended to three years, with the same number of credits. 

With regard to the availability of materials, the evaluator found various problems: (1) participants do 
not have their own books in key areas in order to study; (2) even though the library is available there 
are not suff~cient books on primary education for research purposes; and (3) participants need to have 
their own dictionaries. 

The entire group stated that the program has had a significant impact as persons. Their self esteem was 
raised and they felt a renewed pride in the teaching profession. AII reported that they apply what they 
I m  in the program almost immediately. One Spanish language teacher stated that when teaching 
consonants to a first grade class, she brings in activities that connect this exercise with mathematics and 
natural sciences. A sixth grade teacher says he starts a class studying the concept of honesty, directly 
from the students' experience -- combining oral. expression, written expression, and reading 
comprehension all in one class. For more information See Appendix Four, Part Three. 

3. Additional Training Programs 

EDUCA has been proactive arid has designed and irnpIemented a variety of interesting and useM 
workshops including: Development of teacher training modules; mathematics, and Spanish language 
methodology; use and methodology of seventh grade language books and teacher guides; objectives 
development applied to tests; and many others. For morc information see Appendix 12, Part Five. 

4. Professional Development Centers 

The concept behind the Professional Development centers was i;o support trainers when teaching 
methodology courses and practice teaching. This was to be accomplished using micro-taching 
techniques. Trainers would be trained first, then master teachers would be selected from the 
participants, and trained in turn. This technique was to be applied in teaching methodology classes md 
practice teaching. A video cassette library of master teaching classes was to be built up to use in all the 
methods classes. 



The micro teaching technique and equipment were to be used for monitoring and supervising classrmm 
instruction and to observe implementztion sf new methodology, use sf textbooks, etc. The equipnent 
was to be used as an observational tool for formative and summary evaluations, as well. 

In addition, the teachers and trainer would have available a set of textbooks in mathematics, science, 
Spanish, and social studies; reference books in content areas, teaching methods, instructional materials 
development; and professional 'books. Cassette players and audio cassettes were to be available for an 
evaluation module, which was to be a self-instructional unit in the training program. 

In order to house the equipment and books a small physical space would be necessary, for example - 
a separate space in a library reserved exclusively for EDUCAIPIPE trainers and students. 

The original project design programmed four centers. The pr~ject has purchased a limited amount of 
equipment and materials with no centers established to date. Everything is stored at EEDUCA. In this 
component the evaluation focused on the training programs thernselvez md the professional 
developments centers separately. 

Training programs 

EDUCA9s contracts with the World Bank and IDB will serve fewer trainees than anticipated 
during the fife sf project because their programs are longer in duration, having more content than 
originally envisioned. The training programs have been carried out well by the contracting 
universities under their normal operating rules and regulations with insufficient EDUCA/BIPE 
supervision. 

The training programs have been successful and completed as planned. 

The EDUCA/PPE project should continue the project's training p r o g m  using qualified local 
universities as contractors with the output targets proposed in this report (See Chapter I, Part B) 
along with the provision for adequate oversight and supervision which can be incIuded as part of 
each contract, 



@Professional Development Centers 

Tlbe concept of the professional development centers was misunderstood and a limited mount of 
equipment has been purchased and is on hand, Furthermore, students find a dearth of reference 
and research materials and need more in order to fullfifl the needs of their training program. 

CONCLUSION: 

The professional development centers have not been established En t h e  to serve Phase I of the 
project as planned but the need still exists. 

The EDUCA/PWE staff should devise a t h e  phased action plan to implement this sub-component 
which could include am almost immediate placement of the equipment and materials available now 
in two of the university training institutions already under contract. Concurrently, EDUCAlPIPE 
could contract a local expert to review the program and recommend instructional materials, 
reference books, textbwks, and some equipment to establish a total of four centers iradardhg the 
two mentioned above. 

B. A S S E S m T  OF ACHIEVEMENT TESTING 

EDUCA, through a yearly competitive bidding process, contracts Asesoria e Inve~tig~optes, S.A. 
(ASISA) to develop, administrate and analyze results of achievement tests. 

EDUCA/ASISA hzs developed, administered, and analyzed the results of the following tests: (a) 1991- 
1992 -Fourth and eight grade mathematics and Spanish; @) 1992-1993 -- Third =d sixth grade 
mathematics and Spanish; and (c) 1993-1994 -- Third and sixth grade mathematics atld Spanish. In 
1994-1995 they will develop, administer, and analyze the results of fourth, sixth, and eighth grade 
mathematics and Spanish. These tests have been applied to a sample of participating and non- 
participating (control) schools. 

ASISA had originally been contracted to develop fourth and eight grade mathematics and Spanish 
achievement tests because these grades represented two crucial curricula areas in hasic education. 
However, the context of the project has changed dramatically. SEEBAC, with funding from the World 
Bank, has embarked on a national achievement testing program. 11: has already developed and 
administered fourth and eight grade mathematics and Spanish achievement tests. 

EDUCA, in ~ r d e r  to comply with the project's need to monitor project progress and measure impact 
at the end of project, decided to continue developing tests for these purposes, but selected grades three 
mC six, in order to avoid duplication of SEEBAC/PRODEP's work. 



EDUCA's achievement tests were conceptually develop& as criterion reference achievement tests- 
Criterion referenced achievement tests offer the opportunity to identify precise areas where a child may 
be having difficulty. These tests are diagnostic but can readily be adapted to be used as norm reference 
tests. Norm reference tests which are being used by SEEBAC are designed to look at content areas 
globally and do not ddve into the content area as deep as criterion referenced achievement tests. The 
purpose of the SEEBAC's testing program is for grade promotion purposes. 

The achievement tests under the EDUCA/PPPE project were devdoped using accepted methodology. 
The methodu~ogy included: (i) using a team of content area educational experts to write appropriate 
sections of the tests; (iif pilot testing; (iii) analysis of each item to confirm validity and reliability 
following testing; (iv) establishing an item bank to store all valid and reliable items (item analyses 
serves as a way of measuring the validity of the items); and (v) if the items of a particular writer prove 
t~ be invalid, not inviting the writer to write items for subsequent tests. 

Even though it is too soon to establish positive or negative impact of the EDUCAIPIPE project, some 
preliminary information is available. E~uluaciones Psicolblgicas Sistt?rnica, S.A. provided EDUCA 
with the results of the tests administered in 1993, comparing EDUCA schools with other schools (See 
Appendix 5, Part Three). 

In fourth grade Spanish, EDUGA's schools did better than the national ~ ~ z r a g e ,  however, EDUCA 
schools were on the average, slightly lower than the national average in mathematics. EDUCA schools 
did very well in the eighth grade. EDUCA had higher zverager than the national averages h 
mathematics, social studies, and natural sciences but EDUGA's average for Spanish wzs lower. Please 
refer to Appendix 5 ,  Part Three for further dzta. 

The evaluators found ASTSA's consultant, offering them technical assistance, to be competent and 
2roductive. 

m m G :  

The achievement testing program is on schedule and a one-year contract period is too short, 

CONCLUSTON: 

The quality of the program is high and on target. 

RECOlMMEWATXON: 

EDUCA/PfBE should continue the achievement testing program and provide for a longer contract 
period (2 or 3 years). 



C .  REVIEW OF LOW-COST TEACHmTG ANID NSTRUCTIONAL MATERIALS 

Overall the evaluation found the low-cost teaching and instructional mixterials component of the project 
to be on target and cost effective. A high level of effort was achieved resulting in good quality 
materials at what appear to be reasonable and at times low costs comparing t ?h  project's costs with 
other similar in-country and third world country inshctior,al materials costs. (See Appendix 7, Part 
One.) 

1. Materials Completed 

The EDUCAfPIPE project distributed about 70,300 textbooks, workbooks, dictionaries, and classroom 
instructional sets to participating schools, In addition 35 1 flags, 1,000 teacher guides, and 4,000 fourth 
grade math and language examination guides went out to the target schools. (See Appendix 7, Part 
Two.) This accomplishment is particularly noteworthy since the majority of these schools receive very 
little or no governmental support. The participating schools depend on tuition and for the students Erom 
low income families to purchase their own textbooks and supplies. It was a dramatic turn of events in 
the history of Dominican education. 

The EDUCAIPIPE project awarded contracts by competition for the development and printing of 
instructional materials including teacher training modules, textbooks, and teachers guides. To reduce 
costs EDUCA decided to combine math and Spanish language texts into one volume and print them on 
newsprint and use inexpensive binding. Textbooks of higher physicd quality printed and sold on the 
local economy are about three times higher in price. In our interviews school directors, teachers, and 
parents talked about the low quality and poor appearance of the books. They also felt that the books 
had too short a life expectancy and books of a little better quality would serve more than one primary 
school child. 

2. Production and Distribution System 

a. Production 

EDUCA has produced two modules for teacher training which are actually being used. There are three 
teacher training modules printed, and two more modules will be developed. These modules have been 
developed with the full participation of SEEBAC staff with technical assistance provided by PIPE. 

The modules are pilot tested during an in-service teacher training activity, which includes directors, 
normal sGhooI teachers and SEEBAC staff, and if necessary, the module is modified, at this point. The 
teachers (or directors) have been trained to be facilitators for the Buchilleres en Senicio (high school 
graduates) and M~estros Nomales (normal school graduates) training program. The underlying 
educative philosophy of these modules is participatory, and respecting principles of adult learning. 
These modules have been accepted by SEEBAC/PRODEP and SEEBAC/DB training programs. 

The first module, Tkcnicas de Estudio (study skills) has proved to be highly successful. All EDUZA 
in-service teachers must participate in a nine-week workshop befare beginning the EDUCAIPRODEP 



or the EDUCA/IDB training program. Students report that they are better prepared than the trainees 
who have not had this course. 

In addition to the teacher training modules, EDUCA with the PUCMM contractor has developed seventh 
and eighth grade mathematics and Spanish textbooks, student workbooks, and teachers guides. The 
quality of the educational content is excellent. These books have been adopted by SEEBAC for use on 
a national s d e .  The books PUCMM develops are research based and are considered to be high 
quality. The quality of the newsprint paper is bad, but it is inexpensive, permitting each child to have 
hisher book, however, the life of the book is only one year. SEEBAC has decided to improve the 
quality of the paper and printing. The paper will be changed to bond, and colors will be added. 
EDUCA has decided to "buy-into" the SEEBAC/l[DB textbook contract -- taking advantage of mass 
production, thus permitting EDUCA to buy textbooks at a reduced cost. For additional information see 
Appendix 7, Part Two. 

b. Distribution 

The decision as to how many books should be delivered to a particular school is based on data collected 
by means of EDUCA's application forms, which are managed by the coordinator of curriculum and 
training. 

The textbooks are delivered to SEEBAC's Regional Offices. SEEBAC allows space for EDUCA and 
assigns personnel to assist in the disfn-ibution process. EDUCA's director of curriculum and training, 
coordinates and is responsible for this activity, and is in the regional office for appxirnately 2 weeks 
during the beginning of the school year. 

School Direct~rs' come to the Regional office to pick up the books, which are prepared in packages 
(wrapped in butcher paper) when the director requests them. Upon receiving the books, the &rectors 
sign EDUCA's ledger. Some directors volunteer to deliver books to ather schsols within their distribts. 

In order to benefit from EDUCA's text book program the directors mtrst fill out two application fums: 
"Fomzulario Previo " which serves as a m a s  for planning, controlling and distributing the materials, 
and "Fsmulario de Datos Personales. " (See Appendix 7, Part Three). 

The evaIuators found the materials development c o n s u h ~ t  to be highly competent and ~n3ducti~e. 

The distribution mechanism is efficient and cost effective, however, information is collected 
manually because the director of corriculum and training does not use a computer for daiIy 
management activities. 



CBNCLUSIOw 

This component is meeting its objectives, The quality of the educational content of the materials 
produced by EHPUCA is very good both in the modules and the classroom textbooks- 

RECOMMENDATION: 

EDUCA should continue the book program, 

D. 1EI)UGA INF'ORMATIBN MANAGEIMENT SYSTEM (MIS) 

This section presents a review of EDUCAIPIPE's census activity and delves into the organization's 
management information system. The evaluation found serious implementation problems in this activity 
t ~ d  recommends EDUCA take action immediately. To assist EDUCA, alternatives are presented in 
Appendix 10. 

1. Census 

EDUCA, through a competitive bidding process, contracted a l d  firm "OrIentaci6n Mercodo16gican 
(OMSA) for the design, implementation, and analysis for a census of private and public basic education 
schools (grades 1-8) located in Regions I y TI of Santa Domingo. 

The data gathering instrument was pilot tested as part of the interviewees' training program. Cycle 1 
of the data collection phase took place from April to June 1991. Data was collected on nrban Santo 
Domingo districts 25,26 and 27. Later EDUCA decided that it would be beneficial to have data on the 
remaining districts within suburban Regions I and I1 (24, 28 and 29). The fxst instrument was adopted 
and shortened. Cycle II took place in April. 1992. After completing the Census, EDUCA published 
and distributed copies of the Primary Education Census Results 1991-1992 ("Resultadus del C e m  de 
Educacidn Primaria 1991-1992. ") In addition EDUCA published and distributed wpies of 
EDUCANDO, its o w  publication, with an article "The Census Completed by EDiJCA Shows Important 
Education Sector Information." 

The Census data was updated in 1992-1993. EDUCA plans to update the Census for the 1993-1994 
schml year in October 1994. Part sf  the data is collected using an EDUCA designed format collecting 
infomation on teachers and directors. Enrollment figures, aid other basic information depend on 
SEDAC's data base which is usudly outdated and incomplete. Census data has not been used to rank 
participating schools by socio-economic status. 

The evaluation found the following: (i) WUCA accomphhed the school census objectives; (i) 
mUCA disseminated results of the school census by means of two publications; (3) EDUCA's 
schoof census has been validated through another school census performed; and (iv) Results of the 
Censlrs were used to select the participating schools, 



The school census was completed and utilized as planned to select participating schools for its 
training programs. The school census dzta is being updated. 

EDWCA should continue collecting and providing updated school census &ta to participating 
schools, SEEBAC and other dcnsrs. 

2. The &.!IS Data Base 

EDUCA's primary data base is bnilt or, the information collected during the 191-1992 
EDUCA/Census. (See Appendix 5,  Part Five). Only one sub-system (mbdulo) is designed and is 
organized into the following files: 

Primary data on public and private schools regarding legal status (recognized or 
provisional), number of classrooms, laboratories, etc. 
Enrollments by gender, age, m d  gm,de, 
Personnel data (level of education) by gender. 

JEDUCA's present hadware (Apple) and software (Foxbase 2.0) would allow eight sub-systems. The: 
financidi and accounting information bases are handled separately, using a specialized software package 
(Insight 2.2). If updated the cer.sus sub-system is structured to produce lists fairly rapidly aqd 
accurately, however, when one needs to cross variables, a program has to be written, thus diminishing 
the strength of the MIS system, EDUCA has not procured the proper software for producing charts, 
graphics, etc., thus it cannot undertdce descriptive display of the data. EDUCA has not purchased a 
statistical software package that is efficient. 

A series of events and decisions have negatively influenced the MIS system. They can be grouped into 
four broad categories which will be discussed below: 

Hardware and software selection 
a Staffing 

Data collection 
Users 

Hardware and Software: The project prxured Apple computers. The Apple environment 
is more appropriate for desk top publishing, report writing, and gmphics than for statistical 
analysis or the management of financial data and accounting. The project procured software 
(OMNJ 5) which proved problematic and hter changed to Fsxbase 2.0 which was an 
improvement. The project acquired a statistical package (SYSTAT) which has been useless for 
the systems needs. 



@ Staffing: EDUCA's job description for the MIS professional which is for a systems engineer 
does not fit  PIPE'S project needs. A computer specialist or systems engineer was selected, 
instead of an MISlResearcher from the social sciences or educational fields. (See Appendix 8.) 

@ Data Collection: EDUCAIPIPE's census has been updated with data provided by SEESAC, 
however SEEBAC only provided data on 60% of the schools. EDUCA organized an intensive 
effort (operativoJ to collect the remaining 40% of the data. The data is being entered. 
EDUCAIPIPE's system is not current and cannot provide timely and accurate information. In 
addition, some of the socio-economic data is no longer valid because the socio-economic context 
has changed dramatically. 

PIPE does not train school directors nor SEEBAC personnel who should be directly involved 
in data collection. Since SEEBAC has changed its data collection instrument, PIPE will have 
to reprogram the present data base to fit the change. SEEBAC, however, did not ripdate the 
items pertaining to economic data. 

The Director of Private Schools Department in SEEBAC collects data yearly on the condition 
of the schools to determine status. A school can be accredited, closed or awarded provisional 
status. Not all new schooIs apply for accreditation but this data base coufd serve PIPE'S 
purpose. EDUCA does mainrain good working relationships with this Department of Private 
Schools and regional supervisors. 

Users of EDUCA/PZPE: data base: EDUCA/PIPE staff do not use MIS for day-to-day 
management decisions. Participating schools have not received updates of the data base, nor 
profiles of their schools. 

FINDrnG: 

The evaluation found the following deficiencies: (a) The EDUCA data base is incomplete; (b) 
D U C A  is  relying too heavily an SEEBAC for updated information on schoob, school personnel 
and enrobent; (c) Neither management nor the schools receive updated information; and (d) 
EDUCA3s managers are not consistent users of the data base. 

CONCLW'ION: 

The MIS component was not implemented as designed. 

RECOMMENDATIONS: 

DUCAIPIPE staff should take immediate action and decide what course of action to follow for 
MS. Some possible courses of actiou are presented in Appendix 10 for EDUCA's consideration, 



3. Overview of Xnfomation Clearinghouse 

original project design planned for the EDUCA MIS component to establish an information 
cleafir~ghouse within the EDUCA MIS activity. Outlying documentation centers were to cooperate by 
sending information about documents relevant to primary education. As reported above, the MIS 
initiative has not progressed as planned and the evaluation has recommended a strong series of actions 
for EDUCA's and USAID's consideration. 

The evaluation found that the clearinghouse prggram had not yet started and that the functions 
of the clearinghouse could be incorporated into the current SEEBAC infomatian management 
syseern* 

The implementation of this phase of the program is deficient. 

The EX)UCA/PIPE project should not develop and implement the clearinghouse idea. 
Furthemore, it is recommended that the project make arrangements with the SEEBAC MJS so 
that cooperative efforts are made to assure that the clearinghouse function exists, particularly 
regarding primary education. 



LESSONS LEARNED AND CORaMENTS ON DEVELOPMENT IMPACT 

This final chapter outlines major lessons Ieamed and provides some comments on development, impact. 

A. LESSONS L E m D  

The major lessons learned during the project as observed by the evaluators were: 

1. Under the right circumstances with the proper petjple a relatively small funding level can be used 
to develop and implement a project with high average results. 

2. To develop an essentially new institution, even though a small, takes longer than the optimistic two 
years planned in the original project design. 

3,  When you work with individuals of high national, political and economic stature, it is possible to 
involve the private sector with relatively small project inputs to positively i.7.9uence and leverage 
national educationd policy. 

4. A steady series of timely, well executed professional technical inputs (cunicula development; 
textbook preparation, production and distribution; teaching module preparation; achievement testing; 
director and teacher training; and, special studies) can be utilized to influence quietly and change the 
course of an educational system not meeting the country's needs, particularly h this case -- primary 
basic education. 

5. The project progressed better than anticipated in the early stages because the directors were trained 
first md the program was able to put a trained cadre in place to network and coordinate the activities 
of the project Into the targeted marginal neighborhoods. Then the other activities followed into that new 
infrastructure. 

6. The project developed some problems in implementation, which have become magnified. A more 
regular and continual formative evaluation and/or monitoring process usually will assist project and 
Mission managers resolve any project implementation impediments early on. Such an evaluation activity 
can be low cost with minimal inputs and positive results. 

7. The evaluation suggests that this EDUCA/PIPE experience, under the proper circumstances and with 
the right players, can be applicable and replicated in other Latin American countries and possibly 
beyond. 



B. COMMENTS ON DEVELOPMENT IMPACT 

Even though it is too early in the life of project to verify long-term development impacts, the evaluators 
predict that the curricula and materials developed, the directors and teachers trained, and, the wide 
variety of activities completed will have the impact anticipated in the project paper. Additionally, and 
possibly of greater significance, we suggest in this report that EDUCA/PIPE's role as an 
advacate/catalyst will have more influence than anticipated. This confidence is broadly based on the 
following: evaluation findings; interviews and focus group discussions with trainees (directors and 
teachers) and their university instmctors; A.I.D., AED, WSAID/DR, EDUCA/PIPE/ SEE33AC s w ,  
private sector leaders; and the evaluators' long and varied experiences with similar A.I.D. and sther 
donor programs. 
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Draft A.1.D Project Evduatian Summary 

The USAID/Dornini- Republic authorized the Private Initiative for Primary Education Project (XISAID 5 17-0251 j in 19W at a funding level 
of uSf5.5 million. The project goal is to improve the primary education system and its purpose is to estabiish an adminisrrative capacity within 
D U C A  (Action for Basic Edumion> % c;gorrizo and oversee the  application of special studies and training programs and also the development 
and revision of instructiond materials in mathematics and Spanish that are vital to primary education. After a series of project reviews, the 
Mission dr;cided to conduct a formative snd mid-term evaluation of the project to daermine the effectiveness of rRe overall projecr design arid 
~ U C A ' S  capabilities md to assist the Mission In making further decisions with regard to this endeavor. The evaluators interviewed or 
contacted officials of A.I.D., AED, EDUCA, and the host government; p r i v a  sector persons; training subconcracicrs; directors, teachers, 
supervisors, and members of FTA'e. The major findings and conclusions are: 

Administrative areas 
0 The EDUCA administrative capacity was more than adequate and that EDUCA was well on the way to complete independence. 

The context of the EDUCAlPIPE project h s  changed considerably a d  four of EDUCA's project verifiable indicators are no longer 
valid and should be adjusted. 

e As a r u b  the technical assistance provided EDUCA met the project's technical requirements. 

The EDUCAIPIPE program staff is adequate in number but needs a p r e  and in-sewices training activities for staff and to utifize its 
staK assessment system. 

The first selection process was well done but the process is not actively targeting low-income area schools. 

e The USAID, GODR., and EBUCA projects inputs are being provided as programmed and planned. 

EDUCA can manage the project by itseif with more mention to planning, focus, staffmg, md implementstion problems. 

Technical heas 
The training programs have been successfuI and completed as planned but are reaching fewer beneficiaries than plrtnned. 

e The professional devdopmcnr censers have not been established in time to serve Phase 1 of the project but the need st71 exists. 

The achievement testing program is on schedule and the quality of the program is high. 

o The instructional miterials component is meeting its objectives. 

9 The Census was compieted and utilized as planned to select participating schools for its training programs. 

0 The MIS component was not implement as designed. 

The evaluators noted the following lessons: 

e Under the right circumstances with the proper people a relatively srnall funding level can be used to develop and implement a project 
with high leverage results. 

0 To develop an almosr new institution, even tholigh a small one, takes longer than the optimistic two years plmced in the original 
project design. 

e When you work with individuals of high national, poiitical and economic stature, it is possible to involve the privare sector with 
relatively small project inputs to positively influence and leverage national educational policy. 

A W y  series of timely, well executed professiond technical inputs can be utilized to influence quietiy and change the course of en 
educational system not meeting the country's primary basic education needs. 

a The project p r o g r d  becter than anticipated in the early -*ages because the directors were trained first and the program was able to 
put a trained cadre in piaced to network and coordinate activities. 

The project developed some problems in implementation, which have became magnified. More continual monitoring process usually 
will assist project and Mission managers resolve any project impediments early. 

@ The evaluation suggests that this EDUCAlPiPE experience can be applicable and replicated in other Latin American areas. 
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SUMMARY 

Evdllation of the USAIDIDR Private Initiaives in Primary Education hoject (PIPE) 

Objective: The lJSAID/Dominicao Republic authorized the Privafe initiative for Primary Education Project (USAID 5 17-025 I) in 
1990 at a fuading levd of USS5.5 million. The project goal is to improve the primary education system and its purpose is to 
establish an administrative capacity within EDUCA (Action for h i e  Edacstion) to organize and oversee the application of special 
-dies and training programs and also the development and revision of inswuctiona! m&etids in mathematics and Spanish that are 
vital to primary education. 

Purpose: The Mission, after a series of project reviews, decided to conduct a formative and mid-term evf  uation of the project to 
determine the effectiveness of the overdl project design and EDUCA's cepabilities and to assist the Mission in making further 
decisions with regard to this endeavor. Development Technoiogies, Inc. was the evaluation contractor. 

Merhodology: The Development Technologies evaluators, Mr. Hunter Fitzgerald (COP) and Dr. D m a  GonzPilez, reviewed some 
55 documents and files from A.I.D., USAIDIDR, AED, Acci6n para la Educaci6n Msica (EDUCA), university training 
inaitutions, World W, the Inter-American Development Bank, Ministry of Education, and private sector enterprises. The 
mnw8EL earn made on-site visits to AEDNashington headquarters, two of the universities contracted to train teachers and directors, 
six private end public primary school educstion centers, USAIDlSantc Domingo and five Secretary of Education offices. 
The evaluators interviewed or contacted over 80 individuals including officials of A.I.D., AED, EDUCA, the host government; 
private sector persons;  raining subcontractors; directors teachers, supervisors, and members of VTA's. They addressed 
administrative etrd technid  questions designated by the Mission. 

Administrative Area Capabilities 

In regard to the administrative capacity the team studied: (1) Capacity estRb1ishe.d in EDUCA, (2) Verifiable indicators, 0) 
Assessment of t~chnical assistance, (4) Adequacy of EDUCA staff, and (5 )  Project inputs. 

Findings: The evaluation found that EDUCA had developed a wide variety of administrative skills including office sysrems, staff 
training, procurement skills, nehvorking and fund raising but that the context of the EDUCA/PIPE project has changed 
dramatically. The evaluators observed that, based on resources available, the EDUCA staff is adequste and generally has been well 
trained to carry out its mission. This was due to the Academy of Educational Development (AED) which provided a resident Chief 
of Party and a wide variety of U.S., third country, and in country technical assistance. EDUCA has established school selection 
criteria and mechanism which do not favor marginal area private schoaIs. USAID, GODR and EDUCA inputs are on time. 
EDUCA has developed adequate administrative capabilities and could serve as a regionat model. 

Ctonctwions: The evaluation concluded that the EDUCA sdministrative capacity was more than adequate itnd the EDUCA was well 
on the way to complete independence. Furthemore, four of she magnitudes of EDUCA's project verifiable EOPS and output 

indicators are no longer valid and should be adjusted. The evdrrators concluded that as  a rule, the technical assistance provided 
EDUCA more than met the project's technical requirements. The first school seioction process was well done bur the p r o w  is not 
actively targeting towest-income area schools. For the future EDUCA can manage the project by itself with sttention to planning, 
focus, staffmg, and implementaxion problems. 

Recommen&ions: since EDUCA has the administrative capacity, it should internally study the identified project problem areas, 
decide oo approprhe solutions and take actions. In addition, EDUCA and U S D I D R  take the appropriate steps to amend the 
verif&le indicators which kave changed. 
The evaluation teem suggesEed that as D U C A  mansges its own psogcam that AED should be considered as an experienced source 
for technical assistance. Ia administrative terns the EDUCA/PIPE program mff is adequate in number but needs continuingpre- 
and i n -miccs  training mivities for staff and to utilize its staff asessmenr system. Overall the tearn recommended that USAID/DR 
proceed to make the appropriate formalities which turn over complete project management to EDUCA. 
Since EDUCA has the administrative capacity, it should internally study the identified project problem areas ( (i) Management 
Xnfomtation Systems. {ii) Information Clearinghouse, (iii) Professional Development Centers, (iv) Subcontracting Supervision, (v) 

EDUCA Management Process, and (vi) EDUCA pimning process) discussed in Chapter I1 of this Final Report, decide on 
approprim solutions and tako actions. 
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Technical Area CapabiI ities 

In the techid areas tbe wailuators asstssed: (I) School Personnel Training P m w ,  (2) Achievement Testing. (3) Low Cost 
Teaching and ~ c t i o n a l  Mate~ids, and (4) Tht Information Management System. 

'The evslyators determined that most of the tcchnid activities were on target, with the cxqt ion  of those noted below, and ma 
plannod quatity and q&ry expect4Pions. 

Emdinp: The major firdigs wae: (1) Tbe projcct will serve fewer trainees than anticipatd, (2) The four professional 
dcvelopmcat caters were not in place and oomc equipment was procured. (3) Tbc achievement testing program was on schedule, 
(4) The tcachiag a d  bsuuctionsrl materids component wss efficient and cost effective, (5) Tht r c su l~  of the school census were 
uecd $0 KTcct schools, (6) 'Ibc M S  amponcnl: had four deficiencies. (7) 'Ihe cluvingbousc program had not started. 

&nclusions: BasQd on the findings I k e d  above the tuun concluded that: (1) The training programs bad bcen successful and 
completed as planned, (2) Tfic need for the profcssiod development ccntcrs still existed, (3) The quality of the achievement testing 
campoatnt was high and on target, (4) The low cost teaching and instructional m e r i a t s  activity met its objectives, (5) 'The ~ch001 
cums ims compIacd and used as plaoncd, (6) The MIS component was not implemented as designed, (7) " b e  cluvinghouse sub- 
conapoamt war not hpfcment.4. 

Rocommcsrdations: Tfrt evaluarors rccornmcndcd the fotlowing: (1) The E D U W I P E  proj- continue the training programs using 
qdifrcd local universities as contractors with the output targets propod in this report, (2) The EDUCAlPIPE staff devise a time 
phased Bctioa plan to imglcrncnt tho professional dcvdopment center sub-component, (3) EDUCA shoufd continue the low cost 
ttacbing mid kstructionarf mntchds activities, (4) Continue sollccting aad providing updatsd school census data to participating 
pcboois, the government and other donors, (5) EDUCARIPE staff should take i m m d i  action and decide what steps to take for 
MIS, aad (6) ahc EIDCTCAIPPPE project should nor dcvelop and implement the clearinghouse idea. 

karscsas Ltarned: Under Use right e i r c u m ~ c f s  with the proper p p I e  a rtlativcly s d l  funding lwei can be used to dcvtIop and 
implement a project with high leverage rtsulu and to develop an almost new institution, cven though a small one, takes longer than 
tho two y a m  giva m the project design. It was learned that whoa you work with individuals of high national, political and 
economic stature, it is possible to involve the private sector with small project inputs to positively influerr& and leverage Dational 
edueaional policy. 
A #CIK!Y EC&S of profess id  tcchnid inputs can be utilized to quidy iufluence and change the course crf an educstioonl aystan 
not meaiug thc country'r ncads and this project progressed W&r than aaticipatal in the mriy wages beawe tbe directors were 
tsaiacd fvrt and the program was able to put a trained cadre in place to network and coordinate kbe activities of he pmjcct 
Aovkion for continual and regular f o d v e  evaluation maor pracegs monitoring wrtally can asskt projsct and U i i o n  mnagcrs 
resolve my project intglcmtntit~ion problems early. Yhi E D U W P E  experience, could be replicated in o h  Lati American 
areas. 
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RFTICLE I - TITLE 

Private Initiatives in Primary Education Project Project 
(517-0251) 

ARTICLE I1 - E3ACKGROUP3D 

The Private Tnjtiatives in Prima* Education P r o i r r C  
(USAID No. 1 -  was authorized by USAID/Do!ni - . I  : :". . :epublic 
in 1990 at a runding l eve l  of $5 .5  rnillior,. The project  goal is 
to llimprove the quality, efficiency and relevance of instruction 
in the Dominican primary education systemtt .  The purpose of the 
project is to Itestablish an administrative capacity within EDUCA 
(Action for Basic Education) to organize and oversee the 
applicztion of special studies and training programs, also the 
development and revision of instructional materials in 
mathematics and Spanish t h a t  ere v i t a l  t o  primary educat iont t .  
EDUCA, a private foundation, was founded in early 1989 to improve 
the  qua l i ty  of education in the Dominican Republic. 

Because EDUCA was a relatively new organization, without 
experience in program design and management, it was decided to 
implement the  p r o j e c t  in two phases, with EDUCA implementing 
Phase 11. The first phase, planned to last about twenty-four 
months, w a s  devoted to the institutional strengthening of EDUCA 
and t o  the implementation of initial project activities, such as:. 
establishing linkages with oraanizations concerned w i t h  primary 
education, including the Miniscry of Education (SEEBAC) , private 
school associations, institutions of higher learning, and the 
private sector; conducting a census of schools within the project 
area; reviewing existing and contracting for the development of 
textbooks and instructional materials; and, establishing 
Management Information System (MIS), within EDUCA. The Academy 
f o r  Educational Development (AED) was c3mpetitively selected to 
implement phase I and provide institutional strengthening to 
EDUCA and USAID entered into a Cooperative Agreement with AED in 
1990. 

EDUCA and the AED were successful in implementing Phase I 
activities and in building t h e  institutional capacity of EDUCA. 
A pre-award survey of EDUCA conducted between May and June 1992, 
determined that EDUCA was qualified to receive a grant directly 
from USAID and the project was therefore ready to move t o  Phase 
11. In  Phase I1 EDUCA received a direct grant from USAID to 
implement all project activities. The Cooperative Agreement 
between USAID and AED has been extended t o  provide technical 
assistance to EDUCA through 1994, 



ARTICLE IT1 - OBJECTITIS 

T h e  objectives of t h e  evaluation are to: 

1. Assess the effectiveness of the  p ro j ec t  strategy, design and 
implementation in progressing toward the project goal of 
improving the efficiency and quality of the Dominican Republic's 
public and private primary education system and t o ~ t ~ 7 r d  t h e  
p ro jec t  pur-gose of establishing an administrative ca l~ac i ty  within 
EDUCA to organize and oversee the implementation of special  
studies and training programs, as well as the development and 
revision of instructional materials in mathematics and Spanish 
which are vital to primary education. 

2. Evaluate the performance of the Academy for Educational 
Development (AED) and Acci6n para la EducaciBn Bdsica (EDUCA) as 
implementing agencies in meeting project targets. 

3. Assess t he  effectiveness of the technical assistance, 
procurement, and financial management services provided by the 
Academy for Educational Development ( M D ) .  Make recommendations 
concerning t h e  timing and nature of the phase-out of t h e  
technical assistanse provided by AED. 

4 .  Provide recommendations for improving the project strategy. 
design, .objectives, implementation, and indicators for measuring - 
pro jec t  objectives. 

5 .  Assess the lessons learned with this project  relating to 
policy dialogue and the possible applicability of the p r o j e c t ' s  
approach to other  countries in t he  LAC Bureau and to the Agency 
in general. 

SCOPE OF WORK: In performing the evaluation, the contractor will 
d r a w  upon primary and secondary data from this pro j ec t  and 
his/her professional judgement based on experie.. "ce to a n s w e r  the 
following questions: 

ARTICLE IV - STATEMENT OF WORK 

The Mission requires the  services of an evaluation team to 
,determine the effectiveness of AEDfs and ECUCA1s implemenetations 
',of the initiatives in the Primary Education Project  ( 5 1 7 - 0 2 5 1 )  to 
achieve the project's stated object-ive and purposes. 



A ,  The consultants will adhere to the guidelines below: 

1. Review project documenzation an6 f i l e s  and interview 
responsible personnel at AED/W, USAZD/DR and EDUCA. O n  the  first 
day in-country of the evaluaLion; the team will m e e t  with t h e  
USAID Direc to r  and other key people in the Mission for a 
briefing. 

2. Identify representatl.ve samples of t ra inees  of r h e  fn!?ro~;oc? -, 
categories: 

School Directors 
Certified Teachers 
Non-Certified Tezchers 

3 .  Develop ao~ropriate interview instruments and evaluation 
, 

formats fb; review by uSAID/LR and EDUCA. 

4 .  Conduct personal  interviews with trainees, their peers and 
supervisors. 

5 .  Review the instructional materials developed by the  P r o j e c t .  

6 .  Tabulate and analyze t h e  data gsthered and present a d r a f t  
report  to the USAID/DR and EDUCA. 

B. The contractor will answer the foliowing questions: 

1. Establishing ar- administrative capacity within EDUCA; how 
successful has t he  project been in establishing EDUCA as an 
institution that is able to help improve t he  efficiencv and 
quality of the Dominican ~e~ublic' s' public and pr ivate4 primary 
ed~catian systems? 

2. Review the Project's original and revised End of Project  and 
P4a-j cr Output indicators. Is any suggested ad3ustnent necessaryr 
toward achievement of the purpose aad the goal of the  project?  

3 .  Evaluate t he  performance of the  technical assistance firm in 
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. ~ z r e r n e n t  services. How effec~ive bas  339 been i n  providing 
tezhnical assistance? Row adequate have t he  procurement and 
financial services been provided? 

4 .  Directors of primary schools t ra ined in improved school 
administration practices: The number of primary school d i rec to r s  
that have been t ra ined  by gender; the level of satisfaction w i t h  
the  training; the adequacy of the content  of training: zhe impact 
bf t h e  training, including changes t h a t  can be observed as a 
result of training. 

5 .  Teachers of participating schools trained in instruction and 
classroom management methods: The number of teachers that have 



been t ra ined by gender; the level of satisfaction with training;' 
the adequacy of t h e  content of t r a i n ing ;  the  impact of the 
training including changes that czn be observed as a result of 
training. Which materials have been developed for teacher 
training? Have Professional Development Centers been established 
in training institi~ions? Is the in-service teacher education 
program participative and interactive? 

6 .  EDUCA s t a f f :  Adequacy of EDUCA staffing and t ra in incr  to 
carry out  i t s  mission. Other areas of training or staffing that 
would be appropriate .  

7 .  EDUCA's initiatives f o r  the imr~rovement of primary education: 
B a s  EDUCA been perceived as a cata lys t  f o r  the improvement of 
primary eeucation? What par tnerships  has EDUCA developed wi th  
the pr ivate  sector to benefit the educa~ion sector? Whez 
initiatives has EDUCA undertaken to expand i t s  impact on primary 
e h c a t i o n ?  To what extent has EDUCA become a clearinghouse f o r  
the improvement of primary education? Which actions have EDUCA 
taken to identify and advocate policy issues and to promote 
public and private sector funding for primary education?. 

8 .  Achievement Testing. How does the  projec t  measure the 
current achievement level of students in participating schools? 
How w e r e  achievement measures developed? What is the validity and 
reliability of the  measures? Do the participating schools 
receive. comprehensible and usable  r e su l t s  in t h e  reports? Is 
L - ~ n e r e  a complete and usable item bank at t h e  MIS in EDUCA? 

3. EDUCA MIS Institutions. Does the database provide the kind 
of information required fo r  a current  and complete profile of 
primary private institutions? Is the data sent by schools 
current and complete? Is the format fo r  data reporting 
appropriate? H a v e  the  directors been trained properly in data 
collection? Have the data processing services been given, in -. 
order to analyze and use the results properly? Are t he  data 
breakdowns by gender appropriate? 

I n 
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primary education? What is the quality of the information 
available to users? How many people have made use of the  
clearinghouse? 

11. Low cost instructional materials. what is t h e  cos t  of t he  
materials developed? What is the quality of materials? What is 
the durability of the materials? Are t h e  teachers using the  
textbooks, workbooks and guides in the way they were designed? 
What is the teachers attitude relating to t he  books? Are the 



tezrhers s a t i s f i e d  with the books design? Do the teachers find ' 

t h e  h o k s  useful? Have the teachers been trained in h o w  to use 
the books? Do the books promote active and participative 
teaching and learning? 

1 2 -  Are mechanisms f o r  production/distribution in place? What 
a r e  the resources being utilized in the pwodcction of materials 
and h o w  adequate are  they? How are materials distributed? What 
mechanisms are in place snd with what results? 

13. EDUCA Management Process. what are  the selection c r i t e r i a  
for inclusion in the Pro jec t?  How were p a r t i c i p a t i n g  schools 
se lec ted?  What mechanisms f o r  selection are in place? 

1 4 .  Counterpart contribution. A r e  the counterpart  contributions 
being provided as programmed? 

15. Evaluate lessons learned related to policy dialogue. What 
has been the contribution of this project relating to education 
policy? C a n  t h i s  experience be applicable to others  count-ry in 
the Latin American area? 

ARTICLE V - REPORTS 

I. A written l ist  of issues, with a prcposed plan and 
methodology for the evaluation, along with an evaluation schedule 
will be.submitted to the USAID/DR Project Cfficer by the COB of 
t h e  second day in-country of the evaluation. 

2 .  The evaluators will submit four copies of the draft of the  
evaluatisn repor t  and the abstract and narrative sections of t he  
USAID Evaluation Summary 24  hours p r i o r  to a final debriefing 
meeting to be held with USAID/DR. After the debriefing meeting. 
four copies of t h e  revised draft report will be submitted to 
USAID/DR prior to the team's departure from the Dominican 
2epublic. 

3 .  Fifteen copies of the final evaluation report and two copies 
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Evaluation Summary form must be received by USAID/DR within three 
weeks a f t e r  the  team's departure from the Dominican Republic. 
The contractor w i l l  translate four  copies of t he  report  to 
Spanish. The chief 05 the General Devslopment Office, USAID/DR 
will approve t h e  final evaluation repor t ,  completed abstract and 
na r ra t ive  sections of the  USAIB Evaluation Summary form. 

ARTICLE VI - TECEINICAIJ DIRECTION - .- 

Technical.direction will be pravided by t h e  USAID Projec t  Officer 
in GDQ. 



ARTICLE VIZ - PERIOD OF PERFOR>IA,YCE 

A .  The effective date of this Delivery O r d e r  is t h e  date s h o w n  
in Block 7 of the  cover page and the  estimated completion 
date is da te  shown in Block 8 of cover page. 

B . Subject to t h e  ceiling pr ice  established in this Delivery 
Order and w i t h  p r i o r  w r i t t e r !  approval of the USATD Fro-ject 
Officer (see BLock 5 of the  Delivery Order), t h e  con+x?r?.cr 
is authorized to extend t h e  estimated completion d a t e ,  
provided t h a t  such extension does noc cause the elapsed time 
for completion of the work;-including t h e  furnishing of ail 
deliverabies to extend beyond thirty (30) calendar days from 
the o r i g i n a l  estimated completion date. The contractor 
shall attach a copy of t he  USALD Pro jec t  Officer's approval 
f o r  any extension of the term of this Delivery O r d e r  to the 
final voucher submitted for payment. 

C. It is the contractor's responsibility to ensure t h a t  t h e  
USAID project officer-approved adjuskments to the original 
estimated completion date do not result in costs incurred 
which exceed the ceiling price of this Delivery O r d e x .  
U c d e r  no circunstances shall such adjustments authorize the 
contractor to be paid any sum in excess of the Delivery 
O r d e r .  

D. Adjustments which will cause t he  elapsed time f o r  completion 
of the work to exceed t h e  original estimated completion date 
by more than t h i r t y  (30) calendar days must be approved & 
advance by the  contracting of f i ce r .  

ARTICLE VIII - WORKDAYS ORDEXED 

A .  Six-day work w e e k s  are authorized. 

Functional Labor Work D a y s  
Cate~orv & S ~ e c i a l i s t  Ordered 

1. E-2.ztzr ?... F:tzzzr22.2 4 +7c -" 
Evaluation Specialist 

(Team Lea6er) 

Burderned Fixed 
Daily Rate Total . 

2. Diana D. Gonzalez 
Assessment, Test and 
Measurement Specialist 



B. The above-named individual(s1 are designated as key 
personnel pcrsuant to Section H.3.a. of the  contract. 

C .  Subject to the  ceiling price established in this Delivery 
Order and t h e  p r i o r  written approval of the USAID Project 
Officer, the contractor is authorized to a d j u s t  t h e  number 
of work days actually employed in t h e  performance of t h e  
work by each position in t h i s  order.  The contractor shall 
attach a copy of the USAID Project ~ f £ i c e r *  s approval to t h e  

- -  - final voucher submitted for yayk:\tliit. 

D. It is the  contractor's responsibility to ensure t h a t  the 
USAID Project Officer-approved adjustments to the work days  
ordered for  each functional labor specialist do not result 
in costs incurred.which exceed the ceiling price of t h i s  
D e 1 i ~ e ~ r - y  Order. Under no circumstances shall such 
adjustments authorize the contractor t o  be paid any sum in 
excess of the ceiling price.  

Article IX - Ceilins Price 

I For Total Work-Days Ordered 
For Travel and Per Diem 
For Other Direct Costs 

Ceiling Price 
I 

1 The contractor will nct be paid any sum in excess of the ceiling. 
1 p r ice .  

IlR'I'IZLE X - USE OF GOVERNMENT FACILITIES OR PERSONNEL 
1. The contractor and any employee or consultant of the 

contractor is prohibited from using U.S. Government 
facilities (such as office space or eq~ ipmen t  ox U.S. 
Government clerical or technical personnel in t he  
performance of the services specified in the contract, 
unless the use of government facilities or personnel is 
specifically authorized in the contract, or is a i l t .hn~ i7eJ  - .  i n  - - -  

AIiTICLE XI - DUTY POST: Dominican Republic 

ARTICLE XI1 - LANGUAGE REQUIREMZNT: 
B o t h  team members must have English and Spanish proficiency 
equivalent FSI: R 3 +  / S 3 + .  

ARTICLE XI11 - ACCESS TO CLASSIFIED INFORPATION: None 



AiiTICLE XIV - LOGISTICAL SUPPORT: None. 

AXTICLE XV - WORK WEEK: A six-day work week is authorized for 
f i e l d  work otherwise a five-day work week is authorized. 
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LIST OF INDIVIDUALS CONSULTED BY AGENCY 

Bart One: A D / W  

Marcia Bernbaum, Director, LAC/DR/LAR 

Part Two: Academy for Educational DeveloprnentlWashington and Smto Doming0 

Marcia V, Ellis, V.P. for Education Design 
Amy Markowitz, Project Officer 
Ricardo Villeta, V.P. for Finance 
Jon Gat,  Project Manager, Santcr Dorningo 
Ximena Sheehy Downey, AED Office Systems 
Beverly Jones, VP for Basic Education 

Part Three: USAD/Santo Dorningo 

Thelma Camarena, GDO 
John Thomas, GDO, Chief 
Wayne Butler, Acting Director (Controler) 
Marina Taveras, Project Specidist/PDO 
Patricia Hernandez, Controller Accountant Support 
Luis Gonzalez, PDO/Evaluation 
Christine Adamczyk, GDO, Deputy Chief 

Part Four: EDUCA 

Luis Heredia Bonetti, President EDUCA Board 
Gustavo Tavares, Past President EDUCA Board 
Aida Consuelo Hernandez, EDUCAlPIPE Manager 
Dominicans Perez, Curriculum Specialist 
Conception Muniz, MIS Specialist 
Ingrid Mejia, Administrative Assistant 
Claudia Sank Cruz Noriega, Of5ce Assistant 
Aida Marina Alvarez, Accountant 
Clara Vargas, Assistant Accountant 
Danilo Duarte, MIS Consultant 
Luis Perdomo, Instructional Materials Consultant 
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Part Five: Government sf the Dominican Republic 

Jacqueline Malagon, Minister of Education (Entrance and Exist Interviews) 
Rosa Vanderhorst, Director of Teacher Training 
Azzid Mafand, Director of Private School 
Lorenzo Guadamuz, Special Advisor to the Minister of Education 
RiseIda Perdorno, RADECO (SEEBAC) 
Jose Beltr6, SEEBAC Statistics Department 

Part Six; Private and Public Primary School Directors 

Caridad Sanchez de Perdta, Director Colegio Profesora Caridad 
Jose Miguel Perez, Director Centro Docente Horisonte Dominicanos 
1Beat.a Jimenez, Sub Director Herrera Primary School 
Juliana Hernandez, Director Centro Educativo Duarte 
Luz Maria Batista, Assistant Director Centro Duarte 
Teodoro Espinal, Director Ramon Matias Mdla Primary School 

Part Seven: Private and Public Primary School Teachers 

Sonia Pichardo A1manza.r 
Marga,+;,!a Belliard Morillo 
The Focus Group (a total of 25 trainees) 

Part Eight: Others including University Staff and International Organizations 

Pascud Pifia, Project Coordinator PRODEP ("World Banks) 
Rarndn Flores, Project Coordinator IDB SEEBAC 
Robert Liz, Executive Director FUNDAPEC 
Miguef Escala, Coordinator FUNDAPEC/IDB Program 
Leonardo Vderion, ASISA 
Edith Vazquez, Radio Consultant 
Altagracia Diaz, Le;Earn Technologies 
Sandra Gonzdez, PRODEP/INTEC/EDUCA 
Fernando Ogando, INTEC/EDUCA (Maestria) 
Maria Francisca Dominguez, PUCMM/EDUCA/IDB 
Fmcisco Polanco, Administrative D m  PUCMM 
Clara Lury Cardoza, INTEC Teacher Supervisor Coordinator 
Maris01 Romano y Alba, INTEC Teacher Supervisor 
Nurys Gonzalez, INTEC Directors' Training Program 
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EDUCG/P.I.P.E documents and froin 
other institutions documents 

Reviewed in Jur,e, 1994 

LIST OF DOCUMENT CONSULTED 

La Matemdtica en mi Vida 7mo. 

y Matemgtica 8vo. 

-- 

Santo Doming~. (Part 3) 
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EDUCA DOCUMENTS 
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From other institutions documents 
Reviewed in June, 1994 

Informe Taller Inicial del Prog. de 

Reporte ASISA scbre la Prueba 
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Focus Gmup Met hodoloa 

Methodology: 

The research plan for the EDUCA mid-term assessment included i n t e ~ e w s  with EDUCA 
and SEEBAC personnel, focus group i n t e ~ e w s  from the Directors, In-Service and Bre- 
Service Training Programs; review of EDUCA and SEEBAC ilomrnents; review of training 
and instructional materials, and descriptive quantitative data. Thio czction provides: 

- An account of the focus group method. 
- The focus group moderator's guide. 
- Summary data from focus groups. 

Focus Group NetBodoIogy 

The focus goup permits the cornpaison of experiences among various trainees in the colrse 
of a dialogue, in which common topics are explored and participants are encouraged to 
express their experiences, present activities, and to comment on the experience of others. 

Three focus groups were conducted with directors, in-service teachers, and pre-service 
teachers to obtain perceptions and opinions with respect tg their training programs. 

Limitation: 

Due to time constraints a statistical sampling metfrodoIogy pertinem to focus groups was not 
possible. However, representative of each group (directors, in-service teachers, and pre- 
service teachers) were selected, by gender and type of schooI, (public and private). 

Focus group discussions usually lasted between ninety minutes and two hours. MI were 
conducted in Spanish by the moderator. 

A focus group guide was developed, which was klrodified somewhat for each group 
(directors, in-service teachers, and pre-service teachers). Tbe guide contained the key 
questions underlying the assessment. The guide differs from a survey questionnaire in that 
it contains discu. ;ion points rather than strictly structured questions. The topical areas serve 
as a stimulus to elicit group discussions. Piease refer to Part Two of this Appendix for the 
Moderator's Guide. 

Each group was audio recorded with the permission of the group. The tapes were treated 
as raw data and used as primary information for summarizing the information and reported 
in the findings in Part Three of this Annex. The audio cassettes are attached to this final 
report. 
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I. 

a .- 

HI. 

1.- 

2.- 

IIJ. 

1.- 

2.- 

3 .- 

4.- 

5.- 

IJr, 

Focus Group 
Moderator's Guide 

Mid-Tern Assessment 
PIPE 

Introduction 

Brief Explanation of the purpose for a midterm assessment and utilization of focus 
group methodology. Emphasize that results are not individual and confidentiality will 
be respected. Ask permission to record the session. 

Breaking the ice: educational status, date of training, length of training, training 
program, type of institution, academic background. 

The Training Program 

How would you characterize the training you received? (Convey the importance of 
individual participation.) 

After a few respondents describe their training, ask the group: "My training was..." 

Expanding the characterization of the Training 

What were the most important aspects of your training? (Probe for: Content, 
significance, relevance, and any other important aspects brought up by the group.) 

Who would like to share, briefly, the content of his/her training? (Probe for 
satisfaction with training content.) 

What aspects of your training have been more beneficial to you? (Probe for benefit 
on a (a) personal; (b) professional or (c) community level.) 

Discussion of the group's common experience regarding training. (Probe for: 
Training duration, training evaluation, logistics, non-formal experiences associated 
with the training.) 

Discussion of the quality of training materials. 

Relevance, Transferability, and Applicability of Training Programs. 
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I.- Was the training you received relevant? In what ways? If not, why not? 

2.- How is the training transferable to your school? (Probe any and all responses.) 

3.- How applicable is the new knowledge yo3 acquired? 

4.- Was the training you received what you expected? How? (Probe all answer by 
asking: How about the rest of you, what do you think?) 

5.- What past of your training did you like the most? Why? 

6.- What part of our training did you like the least? Why? 

7.- 'SbTsuld you recommend the training program to your fellow colleagues? 

8,- If you had to grade your training on a scale of zero to ten, and ten being the highest 
score, what grade would you give it? Why? 

9.- If you had to grade your training materials on a scale of zero to ten, ten being the 
highest score, what grade would you give it? W y ?  

10.- What are the incentives for participants to complete EDUCA sponsored courses (i-e. 
salary increases, certification, university credit, etc.)? 

"Y. Recommendations 

1.- What part of content/courses would you like to see included/excluded in your 
training program? Why? 

2.- What other type of training, if any, would you like to include in the program? 
(Example, Supervisors.) Why? 

3. What other kinds of trainers would you like to include in the program? (Example, 
Supervisors) Why? 

4.- Are here any aspects of the training program would you recommend changing? 
Why? What are they? 

. Summary Remarks and a Word of Thanks for Participating in the Session 
- 

Would you be willing to pay a small fee (based on your resources) for more EDUCA 
courses? 
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Summary Data From Focus Group 
Focus Group No. 1 
nBachi13eres En Servicio" EDUCA/BID/PUCMM (Male and Female) 
(June/25/94, 8:30 AM., held at Bontificie Universidad Cat6lica Madre y Maestra 
(BUCAXaAIMA) 

Group Characteristics 

There were nine teachers in this group of two men and seven women with two working in 
public schools and seven in private schools. They were elected representatives from their 
training groups. Eight teach two sessions and one teaches three sessions each day. . 

Group Dynamics 

This group was very lively except for one young lady. One man had a lengthy speech 
prepared, signed by his classmates, and sparked csmiderabIe conversation, The atmosphere 
was relaxed, friendly and happy. 

Introductory Remarks 

The moderator described focus group methodology and this formative evaluation, asking for 
their open and sincere opinions. She assured them of confiidentiality and that their names 
would not be disclosed. The group gave the moderator permission ta tape the session. 

Assessment of Training 

The group was asked to rate the content and quality of their training program on a scale of 
one to ten, with ten being excellent. They also rated the content of training materials. 
The participants rated the content and quality af the training courses: 2 rated 10; five rated 
9, and one 8. Seven. of the group rated the content of training materials as eight, and 2 as 
nine. 

impact af Training 

They d1 stated that the program has had a significant impact on them at personal and 
professional levels. One course in particular has helped raise self esteem and pride in the 
teaching professional. 'Thc individual in his/her environment." ('hjeto situada en su 
entorno 3 
The majority agreed that another important impact on them professionally was the change 
in the role of the teacher from an authority figure to a person with a fundamental respect 
for students. The students should be part of whatever planning has to be done. Before the 
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teachers taught from a textbook or notes and that now the teacher is active, a student 
himself, a researcher, and a facilitator. 

1 Applicability of Training 

One participant said that in her first grade Spanish class she elicits the students experience 
and starts from there. For example, in teaching the consonant S, she brings in a picture of 
a chair (silZa). She then asks her students what are chairs good for? What material is the 
chair made out of? When asking these questions she is really bringing in natural sciences. 
She then asks the students to count the chairs. This is mathematics. She is integrating . 

subject areas: Spanish, natural science, and mathematics. At the same time the students 
are practicing ord expression. 

Another participant shared his experience in a 6th grade class They were studying a unit 
on honesty. Before he attended the E3)UCA course he would ask his class to read some 
texts, look for examples of honesty, be tested on reading comprehension, and write a 
paragraph. Now what he does is substantially different. He asks each of the students for 
their definition of honesty. Each student gives his definition This is followed with group 
discussion and then the group summarizes the activity. A written exercise follows and the 
material collected is kept for reference. In this way students practice oral expression, 
summary exercise, and written expression. The students' self esteem is enhanced also. 

Participants pointed our that the students, sponsored by the BID project, were given 
transportation money and a dictionary. They slated that they should get there same 
benefits! 

-. 

They pointed out that the university did not have water or food available and many times 
they had to spend the whole day without drinking water. They had to go very far and spend 
additional money to get food. 

One of the main problems is finding time for extra reading and doing research and it is very 
difficult to go to the library. 

The participants will receive a certificate "Maesfra en Education Bhica". This training 
course (72 credits) will be recognized for further professional studies. 

When asked if they would be willing to pay for further studies (possibly through a student 
loan) leading to a degree, they all said "Yes". 
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The students made the follsvting recomendations: 

- Provide trampoflation money. 
- Develop some type of mechanism that provides books for study and research. 
- Coordinate the different development agencies so that all participants 

receive the same benefits. 
- Extend training to a small number in order to develop content areas specialists 
in each school. 

- W e n  a schools have a sub-director, they should receive EDUCA/directors' 
training aka. 

- Students need a dictionary; a synonym dictionary, and an education dictionary. 
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Focus Group No2 
INTEC In-Semce Training 
(Maestros Nomales) (Male and Female) 
(June/25/94, 11:30 AM., held at Ih-C University) 

Group Characteristics 

This INTEC program focus group consisted of nine certified teachers, five women and four 
men with eight in private schools and one in a public school. Ail except one teachers two 
daily sessions and four have the duties of school director in addition to his/her teaching 
load. They come from three schools in urban Santo Domingo and six suburban schools just 
outside downtown. Three training groups elected these teachers to represent them in the 
focus goup. 

Group Dynamics 

Due to time limitations, the moderator departed from the planned focus group strategy. 
Three participants had to leave early to take an examination. The moderator asked them 
five key questions to answer before leaving. Tbe remaining session followed the planned 
methodology. Personal interaction was open and fluid, and dl appeared to be comfortable. 
Several participants demonstrated leadership capabilities. 

Introductory Remarks 

The madetator described the: nature sf the evaluation, and assured them confidentiality. 
The moderator was given permission to record the session. 

Assessment of Training 

The group was asked to rate the content and quality of the training program on a scale of 
one to ten, ten being excellent. AII rated the program as 10 (excellent). The only problem 
was the radio component which is exclusive to the World Bank tr~ining program. 

In terms of instructional materials eight out of nine participants rated the content and 
quality of training materials as ten; with one rating the materials with a nine. 

Direct Impact of Training 

Most participants mentioned that the most important impact of the training was to elevate 
their self esteem. Everyone that in general the educational system in the Dominican 



Appendix 4 
Page 8 of 12 

Republic had been abandoned. They agreed the EDUCA program was the only educational 
program targeting the private primary schools and they thought that this is the most 
important aspect of EDUCk One mentioned that many teachers were leaving teaching but 
returning now because of the training programs that are being offered by EDUCA and 
SEEBAC. For them one of the major impacts as professionals was to see their role as 
guides or as facilitator and not as authority figures. 

Applicability and Training 

In general, the teachers stated that they were appIying what they I e m e d  in I N E C  in their 
classroom immediately, Some examples of how the training was being applied are: One 
social studies teacher stated that while studying a unit on slavery, the students came to cIass 
dressed as slaves and did role playing. He believes that this method is better because the 
students role played, read, talked, and wrote about slavery and t h y  learned more. 

Another teacher shared her experience in an eighth grade Spanish class. The class was 
studying the paragraph and the dass was assigned to present an activity to explain the 
paragraph, Thee students wrote the script for the dramatization of a paragraph. Each 
student had a piece of the paragraph on a large card, beginning with the indentation mark 
and so on. The students were given a written test the next day and all received a 100! 

Another participant mentioned that after the EDUCA program and the course -"Low Cost 
Instructional Materialst'- the teachers and students produced their own instructional 
materials using elemenfs and materials from the environment. 

EDUCA participants from private schools do not receive money for transportation or - 
snacks. SEEBAC/PRODEP provides the public school teachers with transportation money 
and snacks. 

When asked if they would be willing to pay for further studies (possibly through a student 
loan) leading to a "Licenciado" degree they all said "Yes". 

At the close of the session the teachers gave their recommendations outlined below: 

. M%en a school has two different directors (one for each shift) both should receive 
the EDUCA training. 

. When the school has a sub-director, the same opportunity for training should be 
possible for that person. 



Appendix 4 
Page 9 of 12 

. Evaluate the radio component in depth and make changes. A possibility could be 
to make the content of the materials available either by cassette or in written form. 
The program should be adjusted to the students reality. 

. The photocopies of the course materid are hard to read, and often the writing 
- is too small and blurry. 
. Improve the quality of the photocopy materials distributed. 
. Study the possibility of giving the private sectors7 teachers a transportation 

allowance. 
. Extend the program to private schools in rural areas. 
. Extend the program to a level of 'Licenciado" degree. 
. Offer the same type of training to secondary schiol teachers. 
. Change the evaluation system taking into account of all the principles taught here. 
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Focus Group No. 3 

IINIEG Directorss Program (Male and Female). 
June 25, 1994, 3:00 P.M., held at IBlT'EC. 
Group Characteristics 

Seven Directors trained in two INTEC programs participated in the group, five women and 
two men. All but one schools were located in urban Santo Domingo. They are educators 
(Maestros Normales o Licencindos en Education) with the exception of one. All hold either 
a 'Ipost-gradow or a Masters degree in Education. All are in "Colegios" (private schools) and 
one is a public school director. Two are s e ~ n g  as rnsnitors/supervisors in the 
SEEBAC/PROBEP program. 

Group Dynamics 

All participants contributed to the discussion in a friendly, relaxed atmosphere, and were 
attentive to each otber and the group tasks. The forthrightness with which several expressed 
views suggested long years of experience in education and for some, a demonstration of 
leadership qualities. 

Introductory Remarks 

The moderator described the purpose of the evaluation (mid-term assessment) and assured 
confidentiality. The moderator requested permission to tape the session. The group agreed. 

Assessment of Training 

Pdl reported that the training objectives of their programs were accomplished. All reported 
that the content of the program, course materials and professors (trainers) were excellent. 

Two participants Rom the 2nd director's Training Cycle thought that the content of the 
second summer intensive program was not at an advanced level. However, this was due to 
the fact that these two participants had also been in the 'post-grado" program and it was 
repetitive. 

Overall the Directors rated their training 10 on a 1-10 scale. 

Impact of Training 

All participants said that the training program had a direct impact on them as persons. 
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They stated that for once the education sector was singled out for training, and more 
important yet, specifically targeted tlowards Directors. AU participants said that they had 
bean depressed before the progrtm that the program has motivated them to continue 
in education. One participant said that she was going to close her school and i d g r a t e  to 
the United States, two of the participants said that if it hadn't been for the EDUCA 
program their school would no loiigcr be functioning. 

All expressed that before the EDUCA training program, the public and private schools 
finctioned in separate worlds. Now, as a direct result of the program, public and private 
school Directors were working together, as an integrated group, towards unified goals and 
objectives. 

All agreed that another positive effect of the program was that the private schools directors 
got to know each other and began to wc:rk together and help each other. Before the 
program, the private school directors were very suspicious of each other and saw the other 
directors as competitors. 

Two of the directors are participating in the SEEBAC/PRODEP senrice teachers training 
as supervisors/rnonitors. They feel that this experience is valuable and profitable from a 
professional point of view. 

Applicability of Training 

The directors stated that even though they had a lot of experience in the Dominican 
Republic education administrative tasks were not systematized and that they had 
systematized their administrative process, such as accounting, scheduling, planning, etc. as 
a result of their EDWCA sponsored courses. 

One Director has called for weekly meetings with his staff and has shared the content of 
courses with them and, thus has accompIished integrating the staff and the director. He 
feels he has served as a multiplier effect. 

Most stated that their supervisory role has changed, from being perceived as controllers or 
punitive, to a role of professional counselor with the teachers. The teachers no longer fear 
them. 

Two said that they are directly applying supervisory skills as rnonitors/supervisors in the 
EDUCA/PRODEP In-Service Teachers Training Program. (Note: There are a total of 
18 Directors participating the SEEBAC/PRODE? program as rnonitors/supervisors.) 
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Participants were very happy with the schedule and the quality the of lunches provided for 
them. 

Bisect benefits of EDUCA project 

AU participating schools received money to set up a small school library, textbooks and 
workbooks in 3rd and 4th grade mathematics and Spanish and 7th and 8th grade 
mathematics, examination study guides. One school received DR$2,000. to buy microscopes. 
hother school obtained RD$2,000. to buy book shelves. 

Quality of Content and Durability of Textbooks 

The directors stated that the content of the new 3rd and 4th grade (mathematics and 
Spanish) and 7th and 8th grade (mathematics and Spanish) textbooks was considerably 
better than the previous SEEBAC textbooks. The approach changed from traditiclnal 
(memorization, recitation) to a participatory approach based on real experiences of the 
child. They said that the newsprint used in some books was of very poor quality, the 
chiIdren could not erase their answers, and the texts only lasted one year. 

Tlhe directors gave the following recommendations: 

Where is a need for two follow-up workshops a year revoiving around innovative 
techniques. 
*Two said they would like to be involved as supervisors/monitors of the in-Service teacher 
training programs. 
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I E v a h i o n e j  ~ s ~ ~ i c a s  SktLmim~ Sd. 
A- ?- 6k @=* 

PROMEDlO DE NOTAS POR ASlGNATURA PARA LOS CEMTROS DE EDUCA 
Y SU COMPARACION CON RESPECTO A t  PROMEDIO NAClONAL 

CORRESPQNDIENTE A LAS PRUEBAS NACIONALES 1993 
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. - Trarntn~ - .  proqmms - .rind n:trnber.+ o f  p n r t i c i ~ ~ n t s  for the  veriod 1991-1994 nre as 

Progra~rta de Profesionalizacidn y Adiestm~niento 
Pro yecto E.DUCA-PIPE 

Pmgmrna Profesionalizacidn de Maestros Bachilleres en Semicio (1994) 

Universidad ~aciona! Pedm 
Total 
Henliquez Ureiia 

ler Semestre (septiembre) 
2do Semestre (enero) 
Universidad Ca tisiica 
Madre y Maestra 
l er Semestre Cenero) 

Totales 

Mom bres Maijeres. 

Progratnn Propedelitico de Maestros Bizchilleres m Semicio (I,ricio - junio) 
1994 

Horn bres Mujeres 
Total 
Cursos de la Escuela Uruguay 22 196 21 8 
Clrrsos del Colegio 
Fernando Arturo blerifio 14 87 98 

Totales 33 283 316 

Prugrn ??m dc Adiestmrriioito para Maestros Nonrm lcs IPR ODEP) 
1993 - 1994 

Holnbrcs Mujeres 
Totla l 
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P r o = p ~ ? x n  de Adics trn rnicnto lie D irestores dc Escur las y Colegios 

Total 
Escuelas Ebi icas  

1994 

Escuelas Xblicas 
I992 

Escuelas Eblicas 

Horn brcs 

1 

20 

13 

Horn bres 
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I Mntricula Escolar por curso, seglin seso y Edad 

menos de 7 afios 
7 aiios 

8 afios 
9 aiios 
10 a o s  
I l alias 

12 a o s  
13 aRos 
14 aiios 
IS afios y m9s 

VARONES 

. menos de 7 aiios 
7 afias 
8 aiios 

9 aiios 
10 aiios 
l l  afios 

12 afios 
13 -0s 
14 aiios 
IS afios y mhs 

menos de 7 aiios 
7 afios 
8 3fios 
9 aiios 
10 afios 
I 1  afios 
12 aRos 
13 afios 
14 ados 
I5 ailos y rnis 
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AMBOS SEXOS 

menos de 7 aiios 
7 a ios  
8 aiios 
9 a o s  
10 afios 
I l aiios 
12 aiios 
13 afios 
14 aiios 

15 aiios y r n 5  

menss de 7 aiios 
7 aiios 
8 aiios 
9 aiios 
10 6 0 s  

I l aiios 
12 aiios 
13 aiios 

14 aiios 
15 aiios y rnh 

hlatricula Escolar por curso, segun sexo y Edod 
Ciclo Inicid. AIio Lecrivo 1992- 1993 

menos de 7 aiios 
7 afios 
8 aiios 
9 aiios 
10 afios 
11 afios 
12 afios 
13 aiios 
14 aiios 
I5 afios y mh 
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Lists af Schools and Institutions Visited 

Colegio Profesora Caridad 
Colegio Hsrizonte Dominicans 
Escuela San Jos6 de Mendoza 
Escuela f rimaria Herrer 
Colegio Centro Educative 
Centro Duarte 
Escuela Ramdn Matias MeUa 

Pontificia Universidad Madre y Maestra 
Institute Teaol6gico de Santo Domingo 
SEEBAC 







Diccionarios pequeiia hroussc ( coniprado par WI'EC ) 1 531 1 4 0  269.00' 6MlSernriobiiognfims I 
Dicciorrarios pcqucfio Laroussc ( cornprado por WTEC ) 1601 269.001 K~,wo.ooI 3,443.20I~nvlcio Bibliopaficos 
P I I 

Bandcsas nasionalcs (comprada por IN'TEC/UNPHU) 
- - - - - - -- -- - - -- --- - - - 

Maledifes Didiclicos para la ensciianza de la millemilica: 
W 

Faquete material didiictico 250 498.00 124$00.0(1 
I 

Paqucte material cduca tivo 1OOO 46.75 46,750.00 
Escuadlra pizarra 500 55.00 27,500.0C 

1,272~)1~ivina Provldenda ----I 











Pr-o P.I.P.E. 

PROGRAMA DE EhmNA=YTTO . . DOT FwTF 

l=ORh$tlLARIQ DE DATOS PEP&ON.AI4E5 

Direcuon Actual 

TeEfono 

Estudias Redizados 

Jnstihtd61? donde Estudi6 

2Realiz.a estudios ac tualrnen te? -4rea -_ 
" 

Escuela/Colegio donde habaja 

7'eEfono Distrito Escoiar 

iHa impartido docenda antes de scr Director (a)? 
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V t  11 .  Personal del Proyecto PIPE. 

( a ) Gerente de Proyecto. 

Sera supervisada por la Directora Ejecutiva de EDUCA. En tkrminos generales. la 
Gerente de Proyecto es resp~sab le  de las siguientes tareas: 

1. nelo del Personal. 

Reciutar, orientar y entrenar a1 personai administrativo y 
t6cniw de PIPE; 

r.-- 

Supervisar a1 personai de EDUGNPIPE; 

Responder por asuntos relacionados oon las leyes generales de I 
trabajo, beneficios y ndrnina. 

2. Pnaneio ~~- 

Manejar ias actividades diarias segrjn descritas en el acrrerdo 
PIPWEDUCNAID; 

" Planear y coorbinar, con el Jefe de Misi6n de la AED, la ilegada 
de asistencia tkcnica a mrto plazo. 

Coordinar las actividades proyectadas con SEEBAC y con o t r~s  
organizaciones nacionales e internacionales. 

Supervisar y asistir a los consultores de corto ptazo en la 
preparacidn de sus descripciones de trabajo, y asistir a: 
EDUCNPIPE en la seleccl6n de submntratus lacafes: 

* Monitorear el progreso de 10s contratistas y proveerIe los 
rnateriaies y servicios requeridos para la implementaci6n deI 
proyecto; y 

* Asistir en la preparacibn del pian de trabajo anual, y de los 
reportes trirnestraies y anuales. I 
Asistir en la preparacihn de propuestas de wstos, negociaci6n 
y mcnitoreo be ccntratos/donacioneS/acuercios. 

Asistir a1 personal de EDUCA en ef manejo financier0 de 
wntratos, obtener aprubaciones de clientes y responder a 10s 
requerirnientos contractuales del ciierrte. 

Negociar 10s costos de 10s consultores bajo Ia supervisidn 
general deE Director Ejecutivo. I 
Es responsable, junto con el Jefe de Misi6n de la AED, de la 
negociacidn y adrninistraci61-1 de subcontratos locales y de 
ctlmplir con sus requerirnientos. 
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( b ) Contadora. 

SerA supervisada pot la Gerente de Proyecto. E s  responsable de monitorear las 
cuentas de EDUCAIPIPE. Sus tareas inchyen, per0 no estdn limitadas a las 
siguientes: 

1. Preparar un reporte financier0 rnensual para la aprobacibn final 
de fa Gerente del Proyecto y el organism0 donante. 

2. Preparar rnensualrnente la reconciliacibn banczria. 

3. Asistir al personal de EDUCA en el manejo financier0 de sirs 
contratos. 

4 .  Preparar los estados financieros a final de afio. 

5. Prepafar las facturas de 10s socios donantes de EDUCA y dark 
seguirnient~ a las facturas no pagadas. 

6. Monitorear los depdsitos bancarios det recibo de dinero en 
efectivo. 

7. Ttabajar con la Gerente de Proyecto para reponer ios fondos de 
caja chica y hacer arqueos sorpresivos be caja chica. 

8- Revisar 10s cheques para su aprobacidn wrrecta, y para verificar 
que la direccidn deI suplidor y la cantidad bei cheque Sean 

arrectas, iuego de que tal gasto haya sido aprobado por Ia Gerente 
del Proyecto y el Jefe de Misi6n del organism0 donante. 

9 .  Preparar los &eves  de pago a los suplidores- 
C c- 

10- Preparar dos veces al mes el pagg de. salarb a! personal de 
EDUCAIPIPE, inchyendo Ia deducd6n de irnpuestos y seguro socia[ 
a seu reernblsado a !as auforidades mrrespandientes. 

I I .  Mantener un sistema de archivo exacto de todos 10s registros 
financieros y de Ios vendedores. -. 

13. Desartotlar y mantener una base de datos con informaci6n relativa 
at presuDuestc de propuestas, contratos y subcontratos. 

1 4. Es ;sspnsable dq maatener una Csta de bs proyectos de EDUCA y 
sus sistemas contables. 

1 5 .  Pedir, recibir y mantener at dia tas regulaciones de FAWDAR y 
otros manuales de regulaciones de ta AID sqtin sea requerido. 

1 6. Preparar las entradas de Diario para registrar ias transacciones 
en los libros de contabilidad. Estas deberan ser revisadas y 
aprobadas por el supervisor. fos posteas de las transacciones, 
deberdn ser tarnbibn revisados peribdicamente. 
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17. Preparar y mantener un  Inventario detallado y al dr'a de todo el 
equipo y rncbiliario de EDUCAIPIPE de aeuerdo con ei sisterna 
establecido. 

18. Preparar la Planilia de Jornada para el pago de la nornina. 

19. Antes de iniciat el proceso de compras el Contador recibira de  
la Gerente del Proyecto y/o Jefe de Misiun del organism0 
donante la requisicidn ya aprobada. 

20. Luego solicitatra cotizaciones en por 10s rnenos tres (3) o 
cuatro (4) cornpafiias o casas proveedoras diferentes que 
distribuyan el mismo articulc. 

21. Despues de recopilar estas cotizaciones , selsccionara /a que 
mejor oferta ofrezca en cuanto a precio y calidad del articulo, y 
que lo tenga en existencia . 

22. Preparar un memorando remitiendo a la gerencia las 
cotizaciones recopiladas con sus debidas consideraciones, e 
indicando la cornpafiia o casa proveedora que retina [us 
requisifos de lugar exigidos por ef proyecto. No obstante, la 
gerencia tiene la opci6n de seleccionar otra compafir'a o casa 
que considere necesario 

23. Luego de  finaIizar todo este proceso , contactar6 la carnpafiia o 
casa proveedora seleccionada y preparara una orden de compra la 
cual debe estar previamente aprobada por la Gerente bel, 
proyecto antes de remitirla a la casa proveedora para adquirir 
dicho articulo. 

24. Mantener en carpeta un archivo separado por articulo, de todo el 
proceso de compras desde el principio hasta el final , 
conteniendo los siguientes documentos: 

a 1 Requisici6n de compras aprobada por la gerencia 

b3 Memorando remitido a la gerencia con tres (3) o cuatro 
(4) r.rtizaciones de las cornpafiias o casas proveedoras . 

c> Aprobaci6n de la gerencia y/o del organism0 donante, 
de la compafiia o casa proveedora seleccionada . 
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Copia de la factuira d e  compias, y si es necesario copia 
del cheque expedido a favor de  la cornpaAia o casa 
proveedora 

( e ) Asistente Administrativa Bitingue. 

Sera supervisada por la Gerente de Proyecta. En general, la Asistente 
Administrativa Bilingue es responsable de mecanografiar y reproducir 
oilidarnente, y de distribuir correspondencia y ctros materiales escrifos 
(excluyendo 10s reportes financieros y contables) producidos a traves del 
proyecto. En adicidn, la Asistente Administrativa Bilingue es responsable de 
contestar el telkfono de EDUCAlPlPE anunciar a 10s visitantes y de la caja chica. 
Sus tareas induyen, pero no estdn firnitadas a las sigulentes: 

1. Proveer apoya administrative y secretarial al Proyecto PIPE. 

2. Contestar el telefono en forma profesionai y ccrlbs, tomando Ios 
rnensajes cuando el miernbr~ del personal solicitado no estl! 
disponible. 

3. Saludar a fos visilantes y anunciarlos al rniernbro apropiado del 
personal. 

4 .  Mecanografiar las cartzs. reportes, memorandos. formularies y 
otros papeles det proyecto con exactitud y en un formato atractivo. 

5 .  Mantener altos estandares de calidad en el mecanografiado y en la 
reproduccion. 
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MIS 

. Census design. 

. Rank schools by SES 

. Develop of yearly profiles of includes infomation on 
participating schools. 

. Build data base and maintain 
current. 

. Participate in training and 
School administrative and haw many in each school 
SEEBAC personnel in data are receiving training. 
collection. . Maintain an updated data 

. Results of achievement base on the instructional 
testing. materials, number 

- Provide timely and accurate distributed to the schools, 
data for management decision. 

. Dissemination of information . Maintain an updated data 

. Supervise (along with base on those individuals 
current train specialist) and companies which support 
special studies. 

. In addition to all described . Coordinate, annually, with 
]in MlS/Specialist. SEEBAC the collection of 

. Experience (3-5) in activities theif statistid information 
related to education. This activity is to take 

place in February (for the 
data pertaining to the 
beginning of academic school 

coordinate with SEEBAC, the 
collection sf their 
statistical data. 

. Supervise data entry for all 

. Develop reports for the 
Coordinator of Cunicuiurn 
and Training, and the Project 

- - -  
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F~ncionres de la M.I.S. Specialist 

Mantener la base de datos Centros Docentes, la cual contiene inf~rmaci6n sobre el 
centro y la matricula escolar. 

Mmtener la base de datos Personal Docente, la cual contiene todu el personal que 
labora en el centro y cuales de ellos EnUCA le est6 dando entrenarniento. 

Mantener la base de datos Entrega de Libros v Materiales de Apovo la cual contiene 
todos los Iibros y rnateriales que sele han entregado a las Escrrelas que estiin 
partiupando en Educa, can el cos to cada material. 

Mantener la base de datos Socios de Educa la cual contiene 10s datos de 10s socios 
patrocinadares que ayudan a EDUCA. (En fase de reestructurad6n) 

Coordinar con la SEEBAC, cada afio, para la recoleeci6n de 10s informes estadisticos de 
inido de a o ,  (febrero) que eIla nos proporciona. 

Courdinar con la SEEBAC, cada afio, para la recolecci6n de 10s informes estadisticos de 
fin de a~o; (septiembre), que ella nos proporciona. 

I 
I 

Supervisar la entrada de datos de 10s informes estadisticos de la SEEBAC y el Personal 
Docente. 

Elaborar reportes para la Encargada de Curricula y la Gerencia. 

Dar apoyo a1 personal que trabaja con 10s equipos de computadora. 
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1 Especialista cn Curricula y entrenamicnto doccnte 

I Sus Funciones 

1.- Prsgrama de entrenarniento de Directores 

1.2 S u g e ~ s a r  todo el montaje del entrenamienro p,n las universidades pmicipanres. 

1.3 Visitx fas universidades a fin de conrctctar qce los progrzrnas marchan con:ls se han planificado. 

1.4 Dar infomaciones, recoger inforrnacionzs estadisticas cle 1% eescueIas, y rnantenei- eel contacto 

entre los pmicipailtes, lz Universidad y el proyecto PPE. 

11.- Prograrna de Seguimielnto 

2.1 Asistir a ias reuniones de progamaci6n y desarrollo de! ?rogmla de seguimicnto. 

2.2 Supervisar los talieres, mantener contacto con panicipantes del proyecto. 
2.3 Visits gupos en sus reuniones de seguirnienros, hacer sugerencias y orientxiones generales. 
2.4 Tomar notas dz ias sugerencias de los participmtes a fin de h s c a  rcspuestas adecuadzs a sw 

pIanteamientos. 

I 2.5 Dar apoyo dcnico a1 program. 

I 111.- De 10s programas de Profesionalizaci6n de Maestros 

3.1 Organizar, supervisar y evaluar todo lo concemiente ai programa propededticc (Propma inicial 

para maestros bachilleres). 
- ,  

3.2 Gi.ar visitas de obsemaci611, evaluaci6n y control en 10s programas sabatinos. 

3.3 Planificar y supervisar el ingreso de 10s profesores a :as universidades. 

3.4 Hacer visitas y reuniones con los partiripantes para orientdes > oir sus logos y problemas en 

el desarroll~ del progama. 

3 Mantener contacto directo con los encargadus de los entrenarnientos en las universidades. 

1V.- Programas. de curso y talleres cortos: 

1 Plaoifrcar, organizar, supervisar y evaluar todo Io c~ncerniente a los enrrenarnientos de c m o s  y 
talIeres para maestros e n  diferentes Areas, como son: 
a, Me~odologia de la ensefianza de la Lengua Espafiola y la Matemdtica. 

b) Cursos sobre Relaciones Humanas y otros. 
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4.2 Programs para prepruar maestros para pruebr~s nacionsIes. 

5.1 Organizrrr, pliinificx y ejecutar Ia disnibuci6n ds  Iibros de rexto, con-;; ,ndios, rnateriales de 

lectura, rnareriales didrict icos erc. para todas las escuelas y colegios del proyecto. 

VI.-  Trabajo con rn6dullos 

6.2 Hacer la revisiOn tkcnica y de estilo antes de 1; impresi6n. 

7.1. hfiembro de fa comisi6n de revisi6n curricular para rstablecer el Pensurn definitiv~ en la 

profesionalizaci6n de maestros bachiileres en servicio. 

VU1.- Trabajo de Oficina 

8.1 Planificar, programar y presupuesrar todas Ias actividades concernientes a la pane ducativa def 

8.2 Rendir infomes trimestrales de las ejec~ciones programadas. 

8.3 Trabajar o colaborar con todo lo concemicnte a educztci6n que su j a  en el desmllo del 
prograrna. 

8.4 Cdaborar cbn las demis dependenclas a fin de establecer un flujo de infomaci6n que permita 

dinamizar y eficientizar el trabajo conjunto de la instituzi6n. 

Lie. Dominicma Perez de Martinez 
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Selection Criteria 
m1 

1. The school should have no less than 150 students- 

2. The school should have at least 3 teachers. 

3. The scbooI should be accredited by SEEBAC. 

4, Tie monthij fee should range from RD$20 to RD$fCK3. 

5. There should be an appropriate building (physical plant). 

5. The Director should express interest in working with the Project. 

7. The school should use an integrated curridurn. 

8. Tbe School shouId have grades 1-4. 

9. The schools should be operating for two years. 

10. All district (sections) of the city should be included in the sampIe. 

11- Schools should have a library or space to establish one- 

12 Teaches' salaries should be on a eomparatke basis with public school teachers. 
-.. 

W. Tbe school should agree to administer fourth and eighth grade achievement tests 
in order to monitor the project progress. 
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Proyecto P.I.P.E. 

FOK?4ULAPdO DE DATOS P5XiS3XA4:-E5 

Nombres Apt'llidos ----- 

Lugar de hTacimiento F3d-s -- 

Direcu6n Actual 

hstituci6n donde Estudi6 

i R e  studios actudmenrte? Area - 

J%cuela/Colegio donde trabaja 

Diecci6n 

Tdt5fono Distrito Esc01ar 

ARos de Servi&@ -- 

iHa impartido docencia antes de ser Director (a)? 



Director Sub Director 

Direccibn Regional Distri to Escolar C6digo de Pruebas Nacionales . '. 

Fecha 

Tot ill macs tros sexo femenino - 

Total macs tros sex0 rnasculino 

Firlna 

To tat alumnos sexo femenino 

Total alumnos sexo rnasculino , 
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DEPARTAMENTO DE COLECIOS PBIVAIX)S 

Direcci6n Regional No. 

Dis tr i to  Educative No. I 
5610 para uso del 

Departamento 

t 
de Colegios Privados 

FORMULARIO DE SUPERVISION A COLECIOS QW SOLICITEN APERTUM 

Y 

E s t e  Formulario deberg ser aplicado con car5cter obligatorio a cada 
centre educative d e l  Sector Privado que solicite apertura. Tiene 

cono objetivo recafectar informaciones que sirwan de base para 
decidir sobre la apertura de la i n s t i t u c i d n  solicitante. 

1 

be agradeceros coasignar Is inforasci6n que se le solicit& tie 
manera explfcita y confiable. Le recordamoa que a1 depositar 

I 
su firara en sste formulario se hace respansable Be la 

informaci6a of recida. 

cos sue desea sesvir Pa 

11. Inf orraci6n sobre Estmctura Edacativa 

Niveles A c d 6 l r i c o s  I G r a d e  Aluraos Insc, Tsnda Wensualidad 

Maternal I 
Educacicirn Inicial Kinder I 

Pre- 
Primaria 
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. . -  . *  

Niveles Acadimicos 

Educaci6n Bdsica 

Educaci6n Secundaria 

Est ismla- 

Bducacidn Especial 

I 
I 
I I 

I 
I 
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Nivel Bdsico 

*Indique 10s profesores titulados en una drea que Pabonn en otra 

I 
I 

I 
I 
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I IV. De la Planta Ff sica 

Marque cam una X las casillas correspondientes en cada caso 

4.1. La Estructura 

I .  El techo es d e :  Palma Zinc n ~ b e s t o  Concrete 

2. Las paredes son de: Madera Zinc IIJ Concreto /I Otros  

3 .  La solidez de ka planta fisica es: Buena ~ e g u l a r  Dcf iciente 

4 .  El piso es de: Madera Tierra ~ o n c r e t a  Loaa 

I 5 .  E s t a  protegida por Varja: Si 

6 .  La higiene de Pa PPanta F i s i ca  es: Buena Regular 

I I *Indique otros sspectos de fa estructura 

I 

I 

4.2 Ubicaci6n de 1s Planta Fisica 
I 

I 1 .  Fdcil acceso. SX No 
I 

I 2. APejado de grostibulos, mataderos, estaciones de gasolina 
talleres, granjas, vertederos de basura, centros de juegos. 

P 
nsi D M ,  

En caso afirmatioo describa la situacidn problema 

4.3 Dependencias de la Planta PIsica 

17 A r e a  A d ~ = , ~ ~ i s t r a t i v a  Salones O A r e a  de Biblioteca O A r e a  dc Recrco 

*Indique otras dependencias 
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4 . 3 . 1  A r e a  A d S k i ~ i s t r a t k v a  
I 

- La Direcci6n est6 ubicada convenientamente. 0 Si 0 No 
- Pasee Area para el personal de la conducta sf 

y psicomotricidad (pera educaci6n especial. 
No 

I - Condiciones del grea administrativa. 0 Euena Regular Deficient= 
Z 

I 

I 
j 

f 4.3 .2  De las Aulas 
t 

- Puede usted indicar que las  dirnensiones de las aulas son Si Ye 

] adecuadas al niimero de estudiantes. 

- Existen aulas donde funcio ien dos curoos en lo misrna tanda I si NO 

I !  Indiquelos ! i 
- L a s  aulas  esthn separadas sna de otras por: 

Paredes F i j a s  n ?lamperas O Pizarr6n Divisiones de cart611 

- Estas divisiones separan. Totalmente El Parcialmente 

- L a s  pucrtas de las aulas dan: 0 al patio a pnsillos esteriorer 

0 a otras aulas 0 a pasillcs intoriores 
i 

0 a otros lugares (especif ique) ------------------- --------- -- ------- - 
- Poseen las  aulas ventanas P persianas suficienteo OSi 0 x 0  I 
- La ventilacidn de las  aulas es: u Natural A r t i f i c i a l  

- La ventilaci6n de las aulas cs: 0 Adecuada I ~ d e c u a d a  

- La iluminaci6n de las auPas ea: Natural a Artificial 

- Se puede decir que la i P d n a c i 6 n  es: Adecusda Inadecuda 

- Poseen las  aulas pizarr6n: 0 Si 0 No 
- Puede usted indicsr que las dimensiones de 
las pizarranes son 18s adecuadas 

nsi 0 No 

- El estsdo fks i co  de 10s pizarrones es: Bueno Regular H a l o  

- La ambientaci6n dc 18s aulss es: Buena Regular Msla 

- El estado higiinico de las aulas esr O Bueno Regular 
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t 
8.3 De las Asociacionea de Colegios 1 

i 
f 
! 

- Es el celegio miembro de alguna asociaci6n Si 0 No 
- Indique el nombre de & s t a  

& 

t 
Canclusianes y Recomendacianes f 

1 

I 

1 

! 

Norbre y Firrs d e l  T&cnico/Supe~isor Norbre, Firma g Sello d e l  Director 
del Distritro BscoPar 

Fecha -------------------- Feeha---------------------- 
" -- 
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4.3.3 Area de Becreo 

- Posee 6rea recreo apropiado con grama verde,  arena y grai-illa. USin No 

- Dispone de una entrada asfaltada a las aulas hacis el patio. S i n  No 

* Indique o t r o s s  aspectos d e l  &sea de recreo 

4.3 .4  L o s  descanzas [pay- Educaci6n Especial) 
I 

- Esthn iluminados y ventilados, con l i n e a  de protecci6n celo- 
readas, con passmanos de 8 0  c m s  de sltura s 4 5  cms de Isrga.  OSi No 

- La puerta de entrada d e l  edificio es de 80 cns de ancho para nSi 3, 
, libre acceso del patio 

- Lss acerac son s6lidas con pendientes de 5 c m e  de altura a OSi t~ Nc 
medida que avanza 10 cms. 

- Los essalones son de 16.50 c m s  de altura y la pendiente sube m ~ i  Na 
8 cmsj de altura a medida que avanza 100 m c m s  de desplazamiento, 

* Indique otrcs aspectos de la plant8 f i s i c a ,  segcn n i v e l  educative I 

V. De L o s  Recursos Didict icos  

Narca coo una X las casillas correspondiente en crrda caso 

- Pasee 10s programas ofieiales por n ive les*  

- Estia actualizado y en buen estado. 

* Especifique Is proporci6n de programas que posee por niveles 7 cursos I 
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5 . 2  Ik La Planificaci6n 

- Pcseen 10s maestros su planificaci6n docente,  Si No I 

- Los nive le s  en que se van a ejecutar las planificaciones son: 

a Diaria cI  ema anal rn ~ e n s u a l  Cuatrimestral Anual 

- Existe interrelaci6n eatre los objetivas, 0 Si 0 No 
tontenidos, metodologias, recursos evaluaci6n. 

*Especifique atros aspectos de la planificaci6n 

5 . 3  De 10s Registros de Crados 

- Los regis tros  estan acutualizados conforme al a Si We 
sistema de evaPuaci6n vigente  que establece la SEEEAC. 

- Las difcreates partes de que consta el registro estiin tratajadas F 

actualizadas : A l  d i a  s i n  errores A1 dia con errores 

*Indique otros sspectos del registro $ b o l e t i n e s  de notas. 

Educseidn Iniciel  

0 Cuirs metodol6gic~s y progr-as 

Juegos para el dcsacrollo del pcnsaaianto 16gico (roizpecabeza, domin6, 
kbaco, loterias, otros) 

Para el maestro y el alumno (ti jeras, perforadoras, grapadoras, regla?, 

Materides gastables coao : pinturas, masillas, prgasentos , diferentes 
tipos de papeles, lgpices de coferes, cartufinas, cartda, materiales 
recuperables del m e d i o ,  toallas s jabbn. 

* Indique otros materiales que posea del nivel i n i c i a l .  
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5 + 6  Para la Educacibn BQsica y Secundaria I 
I 

Yapas Lkeinss Reglas 

C3 Globes Terrkqueas a Flguras CeomCtricas a Equipos de Labortorio I 
* Indique o t r o s  recursos de Educaci6n Edsica y Secundaria. 1 

I 
I 
i 
I 
t 

5 , 7  Para la Educaci6n Especial  I t 

Para Ciego 

Fizarras Braille Maquinilla Braille Bastones dbaco S. pelota 

Lupa Radio Cassette Thermaf6n ( fotocopiadoras Braille 1 

Para Sorda 

EI Proyectores D Videos  a Abaros Franeldgrafs I 
I 

Para Estimulaci6n 

Eocal6n rovil de madera Alfonbra 0 Colchoneo 
Objetos  resonantes (pitos, tamboras, flrutss 1 ~ r e a  dc arena. 

Para Talleres Laborales I 
Hdquinas de Coser C f n t s  ds medir Regla para dire50 

Para 19 Eduerci6n para el Bogar I 
Estufa con horno Bat idora T'lancha 

Lavaderc Tabla de Planchar a Licuadcra 
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! VI. De 10s Mobiliarios 
i I 
I 
I I 
1 

I Marque con una X las  casil las correspondiente a eada caso 

6.1 Mobifiaros por Niveles 

Para Pa Educsci6n Inicial 

- Dispone eada estudiante e un asiente Fara su uso, Si 17 No 
- La altura de las mesas es de 4 5  c m s  pzrs nifics de 3 a 4 afios. 0 Si a No 

I 
- La altura de las mesas es de 5 5  a 60  z ~ s  par nifios 

de 5 a 5 af ius .  

- L s s  mesas presentan forma redondeede r revestida de formica. 

- Los asientoc presentan una altura de fO a 3 7  cms. 

- La distancia entre las mesas es de 0.5 metros4 

- Escri tos ios  7 si l las para Directores r Prafesores. 

- El preprimario posee butacas de 30 cmr. 

- Posee: Estantes 0  banic con 0 ~rmarios 
Todos est6n a la altura de la edad de los niiios. 

Para la Educacidn BAsica y Secundaria 

- La Direcci6n Bispaac de: 

E s c r f  torios HAquinas de E s c r i b i r  

Arnarios Anaquelcs 

- Dispoae de mesa y sillas para 10s profasores. 

- Dispone de m e s a  y sillas para el director y personal 
adniinistrativo. 

- Butacas en nl'rmeros, tamaiio y condicianes adecuadas para cada 
estudiantes. 

- La Biblioteca posee: Librcs 0 si l las  Estantes 

- Posee butacas unipersonafes para cada estudiantes. 
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Para Is Educacidn Especial 

- Lar esientoo son unipersonales acorde con cada def i c i t a r i c .  Si ?lo 

- Las mesas poseen burdes redondeados. Si No 

- Paseen  estantes y armarios para guardar 10s materiales. Si 0 No 
- Escritorios p s i l l a s  para profesares y directores. Si a No 
- O Escritorios YGquine de escribir S i l l e  para la secretaria 

- Area ta l le res  labaralcs: a Si l las  O M e s a s  conxines UYdpuina  de coser 

iIi lamparas Armarios I7 Estantes I 
1 +Indique otros  mobilierios por n i v e l e s  I 

- - 

VII De las Instalaciones ! 
Marque con una X las casil las correspondiente a cada caso 

Para la Educacibn fnicial I 
- Dispone de instalaciones de aseo. 

- L a t  instalaciones de aseo estan colacsdas a una altura de 
50  c m s  y atasteeidas de agua potable por cada 10 ni5as .  

Si No 

- Tiene instalaciones sanitarias. 

- El sanitaria es de 18 a 20 cms de altura acarde con 
la edad del niiio, 

Si No 

- EstBn clasifiados por sexos. 0 ~i NO - 
- Su higiene es: Bucna iiegular Dcficiente 

- L a s  papeleras e s t h  a1 alcance de 10s nifios. O Si No 

- Posse instalsciones deportivas y recreativas. Si NO 

- Dispone de: Aro para bai le  Soga Suiza p pelotas Tobagin 

Comas de carros para columpios, lsberintos y tunel 

*fndique otras instalaciones 

------------------------------------------------------------------------ 
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Para EducaciBn 89sica y Secundaria I 
Tiene instalaciones sanitarias, Si No 

Clasifiados por seso. Ci si 13 NO 
Un bafio por cada 100 estudiantes de un m i s w  sexo. Si No 

f 
Laramanas a la altura be 10s estudiantes. KI Si III No 1 

Dispone de instalasiones e l6c t r ica t  inscrutadas Si He 
en paredes y techos. 

Tiene instalaciones telefjnicas para u s e  de Si No 
prof esores ,y alumnos. 

Si funcions en periodo nocturne posee planta elgctrica. 0 ,i 0 No 
! 

Inztalaciones de agua potable. Si [7 No 

Instalaciones deportivas: 0 Sacos 0 relot,, 0 Canastos EI Vallar 

Tenis Vclibol Cuardas El Ares 

Balortccsto El Comas do carror para tunel  

+Indique otrss instalaciones 

I 

Disponen las instslaciones sanitliriao en lap aiguientes condiciones 

- Espacio suiiciente para ciccular.cn o i l l a  dc rueda. Si 0 
- Lavamanos a 86 e m s ,  0 Si 
- Toalla y Papel sanitarios a la d t u r a  de un ( 1 )  m e t r o .  Si 

- Baiios clasificados por sexo. Si u 
- Un sanitaria por cada 100 estudiamtes. si 0 
- Instafaciones telefdnicas situadas a bsja altura para Si C9 
uso de los alumnos 

- lnstalacianes e l i c t r i c a e  incrustsCsz en terhas y paredes Si CI 

- Fosee instalaciones de agua p o t ~ b l o .  si 0 
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- Instalaciones deport ivas  secreativas : 

Tirnel Columpio 0  ont tala rusa Jabaleria 

Sube y bajan Cclchones para desplazamiento El Canasta 

Y a l l a s  C o m a s  de vehiculo (para veacer obst&culos) 

- U t f l e s  deportivos r recreativos: Pelotas beisbol y balor.cesto 

Juego de parrhese, domin6, bingo 

I *Inclique otras i n s t a l a c i o n e s  i 
I 

8.1 De los simbolos patrios 

- Pasee bandera 

- Dispone de asta para enhestar fa banders 

- Se Ic rinde honor a la bandera 

- En qu.6 instaate se le rinde honor 

1 i VIII, OTROS ASPECTOS F 

- A 1  enhestar la banders, se interprets: 

n El himno nacional a El himno a la bandera C3 caneione= ~scolams 

0 Otros himnos (especificar 1 

1 
I 
I 
I 

I 

8.2 De Pa Sociedad de Padres, Anaigos y Tutores I 

i 
Marque con una X las tasilles correspondientes a cada c a n o  I 

- Estd organizada Si No 

- Con qu6 regularidad se reune. El Seurnsl EI ~uinccnal Bimensual 

- Poseen reglamentos ,i no 

- Han recibido orientsciones del Departamento 
de Participaci6n Cornunitaria 

El Si No 

- Indique el nombre dsh Fresidente 
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PBOkZ'ECfO PIPVFCENDOS AED 
DE iNGRESOS Y CASTOS ACUhfULADOS 

POR EL PEHODO DEL 1 /I1 /90 AL 31 /5/94 
(VALORES EN RZX) 

Ingrescrs ( Mobiliario y ot- 1) 
Otm in- /Intereses 
Donaciona Uporte local dc EDUW 
To td Ingrrror 

Gastos Generales y AdrrL?istrativosr 
Revisi6n y Produc. de li'=ros de textos 
Sueldos ProfesionaIa 
Sueldos Administrativos 
Arrendarniento de sd6n 
Worn e x t n s  
Consultoria 
Gastos de Representaci6n 
P e ~ n a l  Temporem 
Eeneficb al Personal 
%gum de viaje 
Seguro m&ico Jefe de Misicr 
Prestaciones taborales 
ihnaciones y mntribucian~ 
Gastos de parridpantes 
Suministros de Oficina 
Anendamineat de tel6hnos 
Ilamadas y menus de telkforus 
hrvicios de Grreo Intema&r& 
Servicio de c a m  Local 
Gastos varios de vehiculos 
Utiles de Fotoe~piadoras 
Utiles pan Mirnidgrafo ( st&, erc ) 
Utiles y programas de cornpc=dora 
Want. de fotmpiadora 
Mat. comp. y mhguina tie -3ir 
PubIicidad, hmoci6n,  y az-aaos 
Impresi6n I cheques, slides, c. 1 
Via+ y Vidticos 

C w a  Pa~tic~aci6n en conLeAcia 
Fax ( irtiles. mtt etc. 
Libros y PeriMicor 
Tnnsporte 
Intere~es y cargos bancarios 
Miscelinms 

swaftwak firwa& pan rxzapuaara 
Savicios de h a d u d n  
Uhidades Rcs. Jde  de Misidp 
Subcosltmbb m moneda k d  
Gasto3 de E&mamientos 
C&os dc dtpmckiaci6n 
Cashm equipor de mmputacba 
Repme. qdpw de comput;da;rr 
hAgterPIt no p%tablc 
m. YL* 
Renta de Equip0 
Conmplfida dc EDUCA 

Tstal de gastos G a l e  y Administ. 

Lic. Aida Marina AIvarcz 



Appendix 10 
Page 3 of 9 

Acf ivos corrientes 

aia 

PROYECTO PIPEGONDOS A W  
BALANCES GENERALES ACUMULArXlS 
POR EL PERiQDO Dm 1 / 1 1 /90 AL 31 /5/94 

WALORES EN a) 

C* a ica  1m.w I,aXl.W 0.00 0.00 
Banco Nadmd de M i t o  367,575.03 1,082326.95 697,180.00 3,290.09 
Cuentas Por Cobrar Varias 1,956.00 24-4.00 0.00 0.00 
hventarrios de libros 43,900.00 0.00 0.00 0.00 
( recliido de contrapartida de EDUCA) 416,556.03 Ip83,57295 697,ISO.aX) 34,aQ.W 

Acaivos Fijos: 

Mobiliario y Equipo de oficina 
Deprdd6n Ammulado 
Equipo de Transporte 
Deprecfaa6n Acum&do 
Equip de Procesamiento Datos 
Depreciaeidn Acumulado 
Equipo de Impresi6n y Fotocopia 
Depreciiaci6n Acumuhdo 
?dobiliairo y Equipo Jefe de a i 6 n  
Depreciaci6n Acumulado 

Tow de Activos Corriente 
Totat de Activos 137,nass &1s5,s?.u 1,ts2369.70 1,019,419.79 

PASIVOS Y CAPITAL 

Cuentas Por Pagar hveedores Lodes dm110 OM) 01)o OM) 
Ex- de Ingress y WOS Acum&do5 OAXI 1w89221 2J45,517.67 1-39.70 
Ex- de y Gastos bel Period0 1383216A5 78038.49 -4631 47.97 a ~ ~ ~ 9 1  
Exceso de hgmss y WOS d d  Perioddajuste) OM3 

T ~ t d  de Psivss y Capital 1 3 3 7 ~ 7 1 ~ 5  ~ 1 ~ ~ 1 9 0 ~ 1 8  568m.m 1,019,m-79 

&-do por : 

Page 1 
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A0 AR0 AQO TOTAL 

I n g m  
a= inpsc6 /Intense3 
Dorucione* (eqdpor reeibiio del AID) 

Total In- 
Ingrem de contzapartida 

Total bp8oa 

Gastos de Programas 

Entrerumientm y hguimentos 21227+32 1D.238.59 453307.60 1,891,&1.51 
Enrre~.mectc PRODp :.x n7,a.w 2,1419 n 9 3 1 . ~ 0  
Pze hs  mda Aprovechamiento 13: 287,681.81 , 4 1 1 .  342.093.54 
Apmv~Aarmento RADECO L.X 80.1327 108$70.67 189,209.94 
Revisibn y Pmducd6n de Libros de Teros l.l.X.3 ZJJ60667.47 184,05285 2.342.9lO.gL 
Pxograma de Estudios , Publicidad y Xpadnmmientc 18.iC.X 208542.69 207815-44 434518.13 

Total Gas:os de Programa 3 2 9 , l m  C639,669.83 lpllJ99.79 5.979.995.44 

Gastos Generales y Administrativos: 

G s t o s  de Repreentaci5n 
Pemral Temprero 
Cuota dePartidpci6n en alnuerur 
hneficio a1 Perjonal 
&gum Mdico y de vida 
.?restaciona tborales 
Regalia Pascrwl personal f i p  
Regalia Pascual prsons! Temporere 
Suninktros de 0 f i e . i  
Arrendamineot de teldonos 
Honoracim Proie$io~leE 
liamadas y ~ e q t a s  de telkfones 
Servicias de Correa Internacwnale 
Lrvicio de con- LbDl 
Gasrtx vrrias de veh icub  
U t h  de Fotccopiaaons 
PubUcidad. PmmocMn , y anuncios 
Irrgresi6n < cheques, slides. etc. 

ViaF y Vijticos 
L t o s  Incidentaie~ 
Lbros y Periodieos 
Manr de compu:adoras y &quina ae ~ r i b i r  
hiant. de fotaophdora 
Tnrsyeee  
Intern y urgcs bancariop 
bocumentos xeproduaivor 
U t i b  y Fmgnrnas de cornputadom 
%pna6n  y E q u i p  de bmpuhdotu 
Gsta de depnxbabn 
Kcnt.deEquijm 

Total de gastos G a d s  y Administrativos 
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PRQYECTO PIPUFOhDOS AID 
BALkVCEs GENERATAS A D =  
POR EL PERIQDO DEL I/10/92 AL 31 15/94 

(VALORES EN lux) 

Activos carrientes 

Caja Chica 
k c o  Naacmal de M i t o  
Cuentas Por Cubxar Varias 
Cuentas for C o h r  a fa PL480 
Inventario de bbra 

Actioos Fijos: 

Mobiliario y Equip0 ( donado por e1 AID) 
Depreciaci6n Ammulado 
Total Activo Neto 

Total de Activos 

Cuentas Por Pagar Proveedores Locales 
Exceso de Jngresos y Castos Acumuladas 
Ex- de In- y Gastos del Periodo 

Totd Be Pasivos y Capital 

3mm OM] 
0.00 'I&M,262%5 51 5,99594 

Page 1 
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PROYECFO PIPEIFONDOS PL-480 
ESTaDOS DE INGRESOS Y GASTOS A- 

ma EL  mom DEL 1/6/93 AL w5/94 
WA WRES EN RD$) 

Entrenamientos y Seguimientos 
Entrmamiento PRODEP 

Suddos Profesimaies 173,46250 55~25.00 229D@s 
Sueldos Administrativos 35,700.00 13,750-00 4 9 , ~ x ~ m  
Personal Temporero 19,030.00 3,754~~3 22,7806)o 
Seguro M4dico 6,600.00 1,480930 8Wlx, 
Regalia PasccLal personal fijo Jo225.Ml 0.00 3WE.aJ 
Suaninis tros de With 8,78488 8,156.8Q 16,%1 A8 
llamadas y cuentas de telgonos 22337.85 5,32765 27,6650 
Servidos de Correo Intenmaodes 16,242.80 2kNl7-03 18,24963 
Gastos va&s de v&culos 5,939.00 L36u-m 739130 
C;astos de Fotocopiadora 0.00 2,ruW.m 2,4WaO 
Impsi6n ( cheques, slides, etc. 1 1 207.n &OOM 2m.n 
Gastos lnddendes 287.60 IpaSm 1s-49 
lntereses y q o s  bancarios 50.00 75190 

Total de gastos Generdles y Adminishtivos 319,86735 95,msa 
125ao 
/ 4q647.72 

om 
TOTAL GASTOS IFO- PIPERL-480 KD$ l.,%530673 380,26400 &665,770.79 1 

Lit. Aida Marina Alvaez 

Page 1 
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PROYECTO PWE2FBETI)OS PL-480 
BALANCES GENERArF(= ACCMLKAIXS 
FOR EL PEWODO DEL 1 f 6/93 AL 31 / 5 / %  

WALOICES Dl RDS) 

Cuentas Par Pagar 
Ex- de Ingrsos Gastos Acumulados 
Exteso de Ingresos y Gastos del Pericdo 

Total de Pasivo~ y Capital 

Page 1 
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0 A;;O M o  A0 LSG L ~ O  TOTAL 
I991 1941 1992 Z3!B Act- 

W L W 9  M UVKI D e l U w  WYIAZ % f W m  

Cuotas M a r  Activos 
CUO~S de Socica Patrccinadora 
fknscioner y Ccntribuc h t t i r h  
Suuripdones 
Dawciones y Gntribuc. No b z i  
Ventas de hbrg 
Ckm lngr-s 
Inre- ~arudos en certificados 
Subvenu6n de !a SEEBAC 
hg- por AlqGier 
hnacaones al Plan Dece-1 
Told Ingesos 

Gastos Gales. y de Programas : 

Sueldos y gastcs relacio-wdos 
Beneficlos ai Personal/Entren. 
Hononriarr Proieronales 
Gas tos ae Representacibn 
Composaciba Serv presudos 
RegaIia Paswl  ~ n a n ; l l  hp 
Regalia Plxual personai Temp. 
Part. en rlrnueno y e - f  .. erencia 
Suminitros de oficina 
Energk y Plaata e k t r i c a  
Mant y Beprac. a e  Vefriculo 
hiant y Reparac. dr Edificio e Inst, 
Pubkidad y Promion 
Via+. viitkas y tramporre 
ImpreeZr. de chequa 
Servuio de trrducrxin 
Premia y Crarificacones 

Reu.-iorw de directores 
Uirrs y p r i d i c c s  
i;lstRS legale4 
tkmbIeas 
Inter- y cargos baac+nz 
Doruuones y contribudones 
Deprecicion 
Mixelineos 
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ACClON PA- LA EDUUCION BASICA: EDUCA 
BALANCES CENERALES CQMPARATIVCS 

lPoR EL PERlODO DE GCW3RE/89 AL 31 /5/94 
WAEORES EN R B I  

Adivos Corrientes 

Caja Chi- 
Gja mica apadrinamiento 
'Banco Poputar 
Dep6sito a Plazo ( Inversidn en cerkificados) 
Cuentas Por Cobrar-otros 
Inventarios de libros 

Tohl activos comentes 

Activos Fijos: 
Edificias 

Propiedad , Mobiliaria y Equipo 
Dep4aci6n Acurndada 

Mob. y Equip (vehiculo donado por e'. AID) 

Depreciaci6n Acurndada 
Total de Activos fip 

Actives Qiferidos 

Total de Activos 

Documentos por Fagar ~ ~ . o O  400m-a, a o O , ~ . ~  
Cuenb POT Pagar Pmveedores M e s  O n 0  8,549.W e280.00 
Cuentas For Pagar Ubas 67.00 0.00 

Exceso de Ingresos y Gastos Acumulados O-oo I%B.OO ~ 2 4 2 7 . 0 0  30~5n7.00 1 ~ ~ m . 1 6  2145,9%88 
Exceso de hgresos y h t o s  del Period0 1 % ~ - 0 0  16,594.00 -59,510.00 1,231,136.16 551943.72 564,151.43 

Total de Pasivos y Capital 1%,9SaoQ 370,976.00 3W,1117XX) 2W4P53.16 2,54S,986418 3J30,14831 - 
214 -2.14 214 21 4 

Page I 
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SUGGESTED COURSE3 OF ACTION TO llMPLEMENT IFJDUCA MIS 

The evaluation found that four areas were problematic in the MIS component. They were: 

( i )  Hardware and software, (ii) Staffing, (iii) Data collection, and (iv) Users. This appendix 

provides some alternatives for EDUCA's consideration for three of the areas as it implements 

this critical component of the project. 

Hardware and Software: 

A'lternative Nb. 1 - Keep the sirme hardware and software. If this is the case it would 

require completing the design of at Ieast three more moduIes (achievement tests; 

integrating accounting with instructional rnaterids; and puttkg amunting with fund 

raising). MIS should develop a mailing list and a consultant's roster should be 

developed a because of limited personnel resources. 

Alternative No. 2 - EDUCAlPIPE could dtxide to change the MIS professional's 

computer to an IBM (power PC) compatible with Apple. An IBM is faster, is better 

for statistical analysis and accounting. 



0 Staffing 

Alternative No. 1 - Change the job description of the MIS professional to fit 

EDUCA/PIPE needs for a MIS/Researcher. This position should be raised to the 

same level as the Coordinator of CurricuIurn and Training. Several additional 

activities to those described helm should be added: such as oversight responsibility 

for the achievement testing program and the specid. research studies. 

Alternative No. 2 - Add some activities to the present profile (Systems Engineer). It 

is suggested that if EDUCA chooses this option, the profile should be increased to 

include sole responsibility for census updating; ki1S achievement tests data entry; 

training of school directors and SEEBAC personnel in data collection; production of 

semi-annual reports (with update data); developing schools' profiles; and, comparisons 

of schools, etc. 

Alternative No. 3 - The World Bank PRODEP project is implementing a nationwide 

MIS program for SEEBAC, EDUCAIPIPE could explore a possible joint venture 

with that project similar to its other coordinated efforts with IDB and World Bank. 



Data collection: 

Alternative No. 1 - EDUCA/PIPE should cooperate with SEEBAC for the provision 

of data. EDUCAIPIPE should design efficient data collection instruments and train 

schools Directors SEEBAC staff in data collection techniques. 

Alternative No. 2 - Contract-out most of the data collection activities. 
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DIRECTORS TRAfMING PROGRAM 

BETEROGENOUS C R O n  IN RESPECT TO EDUCATIONAL BACXGROUND 

LEVEL 

High School (1) 

mLicenciadou in Education 29 48 

nLicenciadow i n  another area ( 2 )  4 11 

I Normal School Teacher 11 28 

Professor ( 3 )  

Note : 

(1) Studying "Licenciaturan . 
( 2 )  Qcassionally serving as normal school teacher. 

( 3 )  They are normal school teachers. 



PERIOD I NUMBER OF CREDITS 

CMP-O(I1 Spanish1 
W - Q l O  Mathematics 1 
W-020  Social Science 1 
CHI'-030 Natural Science I 
C H P W  Educational Treads 

Total 

PERIOD I1 
CHI'-002 Spanisha 
CMB-OI 1 Mathematics U 
CHP-021 Social Science II 
CW431 Natural Science II 
W-04 1 Developmental Psychology 
CW450 Practice Teaching 

Total 

PERIOD 111 

CHPa3  Spanishrn 3 
CHP412 Mathematics DI 3 
C H P a 2 2  §cdd5cienceIII 2 
CHP432 NanmdSciernceHP 2 
CHP=#2 RIucatJona3 Phmhg and Evaluation 2 
CfIP-043 Sacid Cuftmd fiomoaion 1 
CHP451 ~ c e T e a c h i g g  3 

Total 16 

PERIOD W 

CHPm spmishw 
GMP4W Mithemtics IV 
CHPU23 WdScie~~ceN 
CKP433 NatmalScieuceW 
CHP-OQ$ Material BeveIopment 
CFP-045 Educational Research 

Total 
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CHP-OOS SpanishV 
~ 4 1 4  Mathematics V 
CHPa)$d School Law 
CHF060 Professional Ethics 
W-052 Bractice Teafhing III 
CEP470 ResearcG Paper 

TOM 

Total of credits 
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S Z X P Q H -  
MaWRE DEL iwlESmO(Af CUIQgO 
~WBRE DEZ ~ ? E R V I S ~ ~ ( A )  -- -- AREA 
l?EC%l iWR4 DE INICfO fDRA DE TiZlWIER3 

1 .  Tiene el aiaestro(8) planificacidn? Si N L . -  
Si l a  respuesta es posi tiva respond&: 
Tipa de plan: hidad S e w  1 Diarlo 
E p l  ique 

2. Arreglodel saldn. 
Expl igue - 

3. I)ecuracidn del aula de acuerdo con la temdticu y la realidad de l a  escuels. 
-1 ique 

crs(as) alumnoslasf. 
Evpl ique - - -  -- 

5. Se canstmyen ideas y comciaieatos partiendo de ias cxperiencias de J6s(as) 
es t&imtes. 
aPlim= 
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10. h s  es tra tegias ped&gicas responden al tema que se es t d  t r a t d  y a I a s  necesidtdes 
de los(as] a l ~ ( r a s ~ .  Si No 
-1 r'que- - 

1 Put icipacidn de Iss(as) alunmas(as). 
Bpi ique --- - 

12. el desarrollo de la clsse h u h  actividrndes con siras s e m l w  a sus alumas y 
a l ~ ~ ~ a s ?  Si No 

&I a'que ---- - 

14. Orientacidn sobre la tarea. Revlsidn de la tarea. 
ExpI Jque ---- 

15. CIimd afectivo gue se respire en el ssldn de clases. 
BpP ique --- 

-- .-- ---- -- 

B Y -  U E.WCEIaYm MES2lW(A) F I B  

- tSm se sintib duranfe la supervisr'dn? 
Excelate Mky bien bien Nervioso~a 1. In- (el 
Otrus Expl ique 
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RECIATO SAMTO TOHAS DE AQWlNO 
DEPARTAEIENTU DE E S T U U l O S  TBOlOGlCOS Y UUHAllIDfiDES 

PROGRAIA DO PROFESIONALIZACION DE MAESTROS RACHILLERES EN SERVICXo 

ler- Perfbdo [Enero-~ayo) 
C l a w i s  Piatecia T P C  

MBD-101 S u j e k w  situa. y sus I D i - 3  0 3 

MBE-101 Lengua Espafiola en el ., Crarc. Vigent. I 3 0 -  3 

M B M - 1 0 1  Matem6tica en el ' 
Curr- V i g e n t -  I 3 0 3  

~ - 

2do- Peri6da {~ayo-~ulio) 9 
C X a v e  M a  teria T P C  

El maestro en el Proc. 
MBP-l10 de i n v e s t .  e Indag. 2 0 2  

WBE-102 Lengua Espafiola en el .. 
C u r r .  V i g e n t .  11 ' 3  0 3 

MBE-102 Matemdtica en el 
C u ~ r .  V i g e n t -  IX 3 0 3  - 

8 

3er. P e r i t j C - ~  (Agosto- Dfciernbce) 
Clawe H a t e r i a  T P C  

MBE-201 Lengua Espafiola en el 
Curr. V i g e n t .  I11 3 0 3  

MBM-102 Materndtica en el 
Curr. V i g e n t -  111 3 0 3 

H B N - 1 0 1  C i e n c i a s  N a t u r a l e s  en 
el Curr- V i g e n t -  1 3 0 3 - 

9 

4to- Peri6do (Eneto-~ayo) 
Clare Hateria - 

Lthgua ~ s ~ a f l d l a  en el 
Curr. V i g e n t .  IV 

Matemdtica en el 
'BM-202 cur=. Y i g c n t .  IV 

MBN-102 . C i e n c i a s  N a t u r a l e s  en 
el Curr.  V i g e n t .  I1 

Sto. Peri6do (Flayo-Julio) 
Clave Hater1 a 

MBU-202 ~ i e n k i a s  N a t u r a l e s  en 
el Curr. Vigent. If1 

Sujeto Situado y la 
ME3D-103 EducaciSn 

T P C  

3 0 3 

3 yo 3 

T P C  

Bachiller 

B a c E ~ f  ller 

Leng- Esp- f 

M a t e m a -  I 

Prerreq, 

Leng. Eep- If 

Matema. If 

B a c h i l l r r  

C i e n c .  Na- I 

Prerreq 

Cient. N. I1 

Bachiller 

S . S .  y Dimen. 
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MBs-102 Estudios Sociales en 
el Curr. V i g e n t .  11 

MBD-102 S~jeto Situado y el 
, Entorno 

T P C  

?no. ~erlddo (Enero-Hayo) 
t'lave Bateria T P C  

IYBS-201 E a t u d i o s  Sociales en 
el Curr. Vigent. LII 3 0 3 

M B P - ~ ~ G  La Accidn d e l  Maestro 
en el entorno 3 0 3  

MBP-202 La DinSrnica  en el 
PER TI 

MBT-101 Proyecto 1 I 0  1 
10 

8vc. PeriBdo (Hayo-Julio) 
Clave Hateria T P C  

MBP-101 La Educacidn en RD 3 0 3 

MBP-211 Organicemus nusstra 
Escuela 2 0 2  

MBT-102 Proyec to  XI 1 0 1  
6 

S . S -  y Entornc 

Bindmica en PEA I 

El maes. enproc. 
invest. inda, 
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OTHER TRAINI!VG ACTIVITIES 

* Workshops for SEEBAC personnel on the production of Teacher 
Training Modules. 

Methodology and content of Compendios workshops h Math and 
Language - 8th. grade teacher participants, APEC University 

Methodology and content of Compendios workshops in Math and 
Lmguage - 550 4th grade teacher panicipants, UN,PW 

Workshop concerning "Objectives Development applied to Tests" 
conducted by Lic. V i h a  Coto and Sandra Delgado from Costa Rica. 

Workshop for 351 directors of private and public schools about 
"Mathematic by Radio". 

* Workshop for 351 teachers of first grade from the Project about 
"Mathematic by Radio". 

* Workshop "Methodology of Teaching Math and Language". 149 
participants, 

"Human Relations "Workshop for Teachers and Directors. 541 
participants. 

Workshop for 150 teachers concerning the methodology and use of the 
7th. grade Language books and Teachers guides. . -.- . 
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INSTITUTO TECNOLOCICO DE SmTTO DOMING0 
FACIXTAD DE C I E N C l k S  Y YUMRNlnADES 

I'ESPECIAIIZACION EK ADMINISTPJ-CJON Y SUPERVISION ESCOLAR" 

(A  NIVEL DE POSTGWDO) 

a )  Plen de E s t u d i o :  (32  c rgd i tos )  

?ri~er t s 5 - m e s t r e :  Supervi s i 6 n  Esco? ar ( 3  cr. ) ; Adminj.stra- 
( O c t - D i c  93) c i d n  Ercolar ( 3  cr. ) ; ~ r g a n i  zaci6n y Le- 

qis lac i6 :  Escolar ( 2  cr.); Peal idad de - 
la E s c u e l a  Dorninicana (1 cr. ) T o t a l  cr6- 

9 
- 

di tos : 

- - ercer trimestre 
(ASr- J u n  9 4 .I 

P r S c t j  cas de Suprrvis idn Escolar ( 3  cr. 1 ; 
1nno7raci6r;. Educat iva (3  c x ,  ) ; A c t u a l i z a -  
c i 6 n  C u r r i c u l a r  (2 cr.) Tota l  crgdi tos:  
8 

PrBcticas de Administracibn Escolsr (3cr.) 
Evaluaci5- Educativa ( 3  cr.); Diseco de 
C u r s o s  de Capacitacidn (2 cx .  1 Total ere- 
d i t o s :  8 

Edi1caci6n Contm.pordnea (1 cr. 1 ; Realixa - 
ci6n de Czrsos de Capaci t a c i 6 n  (6 cr. 1 
T o t a l  cre2itos: 7 

17 de septienbre, 1993: Ultimo dfa para la solicitud de admisibn. 
7 2  d e  se.ntiernbre, 1993: Salecci6n de asignaturas ( 2 : 3 0  p.m.) 
1 de octubxe, 1993: P r i m e r  pago 

*Formulario dr? S o l i c f  tud de admisidn * T l t u l o  universj tario - 
*Record de notas universi tarias *Acts de n a c i m i e n t o -  
*Curriculum vi tae .  * C e r t i f  icada medico. 
*Cualra fotos 2x2. *Recibo de 30.00 por concep- 

to de solicitud de admisidn 
no reembolsable. _-----_-__-__-_-___--------------------------------------------- ------I-- 

Estoy interesado(a)  en curaar el Post-grado an Aclministracibn y Super - 
visj-dn Escolar - 

fqombre : Tel , 

U l t i m o  grado academic0 

Fecorte este v o l a n t e  y entreguelo a liurys GonzSlez 


